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Genre analysis has been established as a relatively mature academic research 

approach.  Constellations  of  genres  have  been  identified  especially  in  the  realms  of 

ESP (English for Specific Purposes) and EAP (English for Academic Purposes). The 

current study investigates written confessions in China’s tertiary education, which is, 

to the best of my knowledge, little known to the academic world as a genre. It aims to 

identify  the  move  patterns  of  written  confessions  as  a  cross-cultural  variation  and 

marginalized genre in the specific Chinese context. The analysis is based on a corpus 

of 30 cases of written confessions by students of university levels in China. A hybrid 

of  quantitative  and  qualitative  approach  is  utilized  to  analyze  the  data.  The  research 

follows  the  convention  of  genre  analysis  proposed  by  Swales  (1990)  and  then 

developed by Bhatia (1993), which is a bottom-up format and is mainly text-based and 

data-driven  (Shaw  2005:  258,  cited  in  Gillaerts  &  Gotti  2005),  in  order  to  examine 

both  macro  and  micro  levels  of  the  corpus.  The  research  findings  have  shown  that 

written confessions have identifiable rhetorical moves and typical lexico-grammatical 

features.  Moreover,  this  research  also  sheds  light  on  more  explorations  on  genres  of 

cross-cultural variations so as to enrich and broaden the scope of genre analysis.   
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CHAPTER 1 

 

INTRODUCTION 

 

The present research delineates a hybrid of qualitative and quantitative study 

that  will  delve  into  the  prototypical  move-structure  and  the  recurrent  linguistic 

features  that  realize  each  move  in  written  confessions  in  China’s  tertiary  education.  

This  chapter  provides  a  historical  overview  of  written  confession  and  the  Chinese 

context as research background; further, the research rationale, the research objectives 

and  research  questions  are  clearly  presented to  demonstrate  the  justifications  of  the 

investigation,  followed  by  an  introduction  of what  written  confession  is  in  the  last 

section afterwards.  

 

1.1 A Historical Overview and Context Review 

 

As  the  genre  of  written  confessions  is  little-known  to  the  academic  world,  I 

would  like  to  introduce  briefly  how  it  has developed  over  time  in  this  section. Coe 

(2006 quoted in Johns, et al., 2006), from Simon Fraser University in Canada defined 

genre as culturally typical structure that embodies a socially-appropriate strategy for 

responding to varied situations. Here, the concept of genre is the reflection of culture 

and society through linguistic representation. From this angle, it is worth pointing out 

that  the  Chinese  social  and  cultural  context  is,  for  the  most  part,  inseparable  when 

investigating  the  genre  of  written  confessions;  also,  Kramsch  (1998:  62)  makes  the 

assertion  that  a  genre  in  socio-cultural perspective  is  always  dependent  on  being 

perceived as such within a specific context of situation or culture. Written confession 

as  a  genre  is  indisputably  associated  with  the  cultural  environment. It  is  culturally 

specific in the Chinese language and it is, to the best of my knowledge, rarely seen in 

other cultures and other languages. It is believed that everything exists for a reason. 

There is no exception for this genre as well. Cultural heritage could be the best reason 

to explain the advent of this written genre.  
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1.1.1  Chinese Ancient Education and Confucianism 

The  current  study  is  conducted  on  the  basis  of  the  data  collected  in  China’s 

tertiary  education.  Thus,  it  is  vital  to  provide  briefly  the  history  of  the  Chinese 

education system and the historical context of the country as whole from the past to 

the present, through which it shows how written confession came into existence. 

China  has  a  long  history  of  education.  At  the  beginning,  the  education  was 

solely the privilege for the nobles’ offspring. That is to say, those schools at that time 

are only for specific elite groups. In the Spring and Autumn Period of Zhou Dynasty 

(  Chūnqiū 1045-256  BC),  the  great  Chinese  educator  Confucius  (551BC-479 

BC), created a new era in education in China (Qing and Sang, 2011; Wang, 2011). He, 

thus, was known as the founding father of mass education thereafter. He had a set of 

thoughts which later developed into a philosophy and is now known as Confucianism. 

The  philosophy  was  adopted  later  by  the  then  feudalistic  government  as  main 

ideology for political system. One of his famous works is The Analects of Confucius, 

which literally means Discussion over Words. In this immortal work, he teaches his 

disciples  his  thoughts  on  all  aspects  of  education  including  the  disciplines  that  all 

students  should  study.  He  says  in  the book,  when  one  makes  a  mistake,  do  not  be 

afraid  to  correct  it   guò  zé  wù  dàn ɡǎi I  examine  myself  on  three 

counts  every  day   wú  rì  sān  xǐng  wú  shēn (Yang,  2009),  to  name 

just  a  few.  His  ideas  became  the  predominant  ideology  for  political  purposes 

afterwards. 

The most well-known political slogan derived from Confucianism is norms of 

conduct,  one  of  which  is  named  as   (sān  cónɡ  sì  dé).  It  can  be  literally 

translated as three obedience and four virtues: the three obedience are interpreted as 

obedience to her father before marriage, to her husband when married, and to her sons 

in  widowhood.  The  four  virtues  are  morality,  proper  speech,  modest  manner  and 

diligent  work.  (Anonymity,  n.da.;  Qing  and  Sang,  2011) These  are  the  social  norms 

for  women;  and,  unquestionably,  they  show a  certain  social  discrimination  against 

women  in  ancient  China. To  a  certain  extent,  they  reflect  the  ideology  of  the  feudal 

society where there  exists a hierarchical order in terms of interpersonal relationships. 

These norms of conduct control people’s actions and behaviors and shape their minds. 
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That is, every member should be disciplined, properly behaved, even obedient to the 

authorities  as  well  as  those  who  occupy higher  social  ranks.  Thus,  without  doubt, 

students are seen as subordinate to their teachers in the education system. To be exact, 

there  is  an  asymmetrical  relationship between  teacher  and  student.  Unfailingly, 

students should always obey their teachers. 

Another  educator  Mencius  (372  BC-289  BC)  inherited  the  legacy  of 

Confucius’ ideas and developed them. With this consolidation, Confucian philosophy 

came to permeate the society of ancient China a step further; moreover, a Confucian 

scholar  in  the  Han  Dynasty,  Dong  Zhongshu  (  dǒngzhòngshū 179BC-104BC) 

promoted Confucian theory so as to serve the central feudal government. From then 

on,  Confucianism  was  praised  highly  and other  schools  of  thought  were  suppressed 

with the purpose of achieving political unity, and at the same time, unifying people’s 

mind  (Wang,  2011). Therefore,  Confucianism  became  the  state  ideology  ever  since.  

In this period some norms of conduct based on Confucianism were formed. The three 

bonds and five constant relationships, also translated as three cardinal guides and five 

constant virtues or three bonds and five constancies  sān ɡānɡ wǔ chánɡ , 

are feudal ethical norms for directing people’s life.  The three bonds are ruler guides 

subject, father guides son, and husband guides wife. The five virtues are benevolence, 

righteousness,  ceremony,  wisdom  and  fidelity  (Qing  and  Sang  2011).  A  man  in 

Chinese  society  is  restrained  by  three  systems  of  authorities,  in  accordance  with  He 

(2001), the political authority, clan authority and religious authority.  

In  line  with  Dong  Zhongshu  (  dǒngzhòngshū 179BC-104BC),  the 

interaction between Heaven and mankind offers orientation for the legitimacy of the 

reign of a monarch (Qing and Sang 2011). The monarch styled himself as the son of 

Heaven. Therefore, the monarch must obey the will of Heaven. The ‘sage sovereign’ 

is  the  ultimate  goal  of  all  monarchs,  which  originates  from  Confucian  politics  and 

culture. For another, all people in the regime are seen as subordinate to the emperor. 

Thus,  unconditionally  they  need  to  be obedient  to  the  monarch.  Regarding  this, 

people’s actions and behaviors are directed and oriented by the Confucian ideology. In 

order  to  achieve  better  governance,  the  Han  Dynasty  (   hàn  cháo605  AD) 

develops a feudal imperial examination system, which is also known as the Imperial 
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Exams kējǔ and is considerably influential in the Chinese society (ibid), by 

which the then feudal governments chose from among those who aspired to dedicate 

themselves to a political career. Working as government officials was then considered 

a  fat  job.  In  Chinese  society,  people  see  those  who  have  an  occupation  in  the 

government as the glory of the family. In ancient times, the examination provided the 

populace  an  opportunity  to  uphold  the  family  honor  and  shake  off  poverty.  In  the 

examination  system,  the  works  of  Confucius  were  regarded  as  classics  for  the 

preparation of the examination for all candidates across the country, namely, the Four 

Books and Five Classics ( sì shū wǔ jīnɡ) of Confucianism. And the system 

has not been annulled until the early 20th century, lasting 1300 years or so from Sui 

Dynasty ( suí chá 605 AD) to 1905.  In this way, the influence of Confucianism 

on  the  Chinese  education  system  is  immense  even  in  the  modern  era.  Although 

modern  Chinese  education  system  has  been  reformed  considerably,  the  cultural 

heritage from the old system could not possibly be exterminated.   

 

1.1.2  Edict of Self-Blame 

The aforementioned is a basic description of the Chinese historical context. In 

the  following  section,  I  would  like  to  present  some  written  evidence  of  the  culture-

specific  genre.  Historically, written confessions can be traced back to as early as 89 

B.C in the Han Dynasty (  hàn cháo). In the reign of Emperor Wu (  wǔ dì), 

he  issued  publicly  the  first  edict  of  self-blame  in  Chinese  history.  These  official 

documents were issued by the top level of the feudal empires. Based on the statistical 

results of Twenty-Five Histories (  èr shí wu shǐ), there are in total more than 

79  feudal  emperors  who  had  made  confessions  to  the  public  (Xiao,  n.d.),  which  is 

called zuì  jǐ  zhào,  and  literally  means  edict  of  self-blame.  It  could  be 

regarded as the precursor of written confession, and historical evidence could still be 

seen in the aforementioned immortal classical masterpiece. Edict of self-blame (

zuì jǐ zhàois an official and royal document issued by emperors. According to the 

description of Li (2011: 22) about the emperors of Ming Dynasty, she stated that:  
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[Edict of self-blame] also represented a promise to placate the subjects 

and adjust policies. Self-examination and self-blame served as part of 

an  internal  introspective  mechanism,  which  imposed  demands  and 

guarantees  upon  the  emperor’s  performance  of  sovereign  virtue  and 

responsibility and limitations upon the emperors’ actions. 

 

When  there  were  calamities  like  natural  disasters,  the  ancient  emperors 

examined  their  transgressions  and  showed  their  repentance,  and  thus  promulgated 

edicts of self-blame across the country. This practice is to showcase their determination 

at  self-correcting  and  winning  the  confidence  from  the  general  public,  and  thus 

facilitates  and  strengthens  their  rule.  For  example,  during  the  Ming  Dynasty  ( , 

mínɡ  cháo),  there  occured  two  severe  conflagrations  where  imperial  palaces  burned 

down to ashes. Both emperors, namely Emperor Shizong ( , shì zōng 1521-1566) 

and Emperor Shenzhong ( , shén zōng) of Wanli reign ( ,Wàn lì,1563-1620), 

issued edicts of self-blame, one of which reads:  

 

Though I am personally insignificant, I reverently received the mandate 

of Heaven  and  have  inherited  our  ancestors’  great  responsibilities  for 

twenty four years. I have been diligent day and night without daring to 

be  lazy.  In recent  years,  I  have  been  concentrating  on  peaceful  self-

cultivation in the palace, which is aimed at protecting the royal family 

rather than indulging in idleness. In doing so, I did not give up looking 

after all the administrative affairs, while matters such as the corruption 

of  officials  and  the  hardships of  the  people  have  always  attracted  my 

personal  attention.  Nevertheless, although  I  have  been  worried  and 

worn  down  by  hard  work  at  the  top, governance  has  not  been 

coordinated  from  the  ultimate  inside,  which resulted  in  interference 

with  Heavenly  harmony,  and  disasters  flowed  like water.  Recently,  on 

the  ninth  day  of  the  third  month,  at  the  eleventh  watch, Qianqing  and 

Kunning Palaces were completely destroyed in a fire. We are moved by 

and  respectful  of  the  benevolence  of  Heaven,  and  profoundly blessed 
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by  our  ranks  of  ancestors,  in  the good  fortune  that  the  fire  did  not 

spread  like  a  vine  to  my  personal  residence.  However,  the  main 

working hall  and  the  major  residential  area  of  the  palace  were  in  a 

moment  rendered to  ashes.  Perpetually remembering  the  ardent 

admonishment  of  Heaven,  I admit  this  was  indeed  caused  by  my 

personal lack of virtue. In deep remorse I am shaken and uneasy. With 

thorough  repentance  and  self-punishment, I  have  appealed  and  prayed 

to the temples of Heaven and our ancestors and shall make an effort to 

reform throughout the state. I am now issuing words of self-blame so as 

to truly warn and admonish. For all the hardships everywhere for which 

I  am  the  one  to  bear  the blame,  my  self-blaming  must be  publicly 

proclaimed to display my reverence for and acceptance of the Heavenly 

warning.  All  officials  should  wash  their  knees  so  as  to  divide  the 

sufferings of the monarch, and the rudimental regulations as well as the 

basic virtue of probity should be followed by all officials. By doing so, 

the integral  tranquility  of  the  country  from  inside  to  frontier  may  be 

achieved and in time we shall attain to good fortune in governance. All 

subjects shall be informed of this notice (translated by Fletcher quoted 

in Li, 2011: 15, 16)  

 

All  the  self-corrective  behaviors  of  the  emperors  are  oriented  by  Confucian 

ideas (Li, 2011). Self-blame and self-examination of the monarch is a type of ‘internal 

self-criticism’.  In  the  mid-  to  late  period  of  Ming  Dynasty  ( mínɡ  cháo),  the 

issuance  of  self-blame  edicts  has  become  a  convention (Li,  2011).  By  so  doing,  the 

emperors  thought  the  performance  of  responsibility  of  the  emperor  would  be 

guaranteed. In this regard, it serves as a manner of restraining the monarch’s actions; 

nevertheless, it is noteworthy that the public issuance of the edict is a jugglery of the 

then feudal monarchs. It aims to conceal the internal disputes among different social 

classes within their territory (Li, 2011). In the same vein, the edict is to fulfill certain 

political  purposes.    Moreover,  the  issuance  of  an  edict  of  self-blame,  indisputably, 

impacts the society and the general public. In 1911 the Qing Dynasty ( qīnɡ cháo) 



7 
 

was overthrown by the revolution led by Sun Zhongshan ( Sun Yat-sen). And 

the autocratic monarchy, which had lasted for 2000 years, was abolished. This is the 

turning point in Chinese history that marks China’s entry into a modern era. 

Written  confession  in  modern  times  is  also  an  introspective  mechanism,  in 

which the confessor is conscious of what they have done. And it could be regarded as 

standing in a continuum with the self-blame of the emperors. The tradition of crafting 

written confessions permeated from the top of the society, namely, from the emperor 

and  the  royal  family,  to  officials,  intellectuals,  students  and  the  populace.  It  also 

expanded its influence to all organisms and institutions of the society.  

 

1.1.3  Chinese Modern Education and Influence of Confucianism 

The modern Chinese education system adopts a western education paradigm in 

the late 19th century and the beginning of 20th century. In the first place, new subjects 

are  employed  to  improve  the  curriculum.  More  important,  natural  science  is 

advocated. The  4th  of  May  Movement  ( Wǔ-Sì Yùndòng)  is  the  prelude  of 

discarding archaic and old-fashioned tradition of the writing system. At the beginning, 

the Chinese characters have been changed into a simplified system, which is believed 

to  be  easier  and  more  efficient  for  writing.  Moreover,  the  traditional  lexis  and 

grammar to a great extent have been abandoned.  

Meanwhile,  the  classics  of  Confucius and  Mencius  are  still  taught  in  the 

university;  however,  they  are  no  longer  the  teaching  focus.  Still,  the  impact  of  the 

ancient tradition, especially Confucianism, remains tremendous. It is deeply rooted in 

every aspect of Chinese society. Even though no imperial edict of self-blame is issued 

anymore, crafting a written confession has been conventionalized. In other words, it 

has  been  converted  into  a social  behavior  within  the  social  community.  Most 

importantly, Confucianism has great impact on Chinese society and it helps constitute 

the culture. It has “significantly contributed to the formation of basic Chinese cultural 

traits” (Tu, 1979). However, it is a fallacy to conclude that Confucianism is the only 

one component of Chinese culture. 

 

1.1.4  Norms of Conduct in Chinese Modern Education 

Mencius once said without rules, nothing can be done ( , 
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bù  yǐ  guī jǔ bù  néng  chéng  fāng  yuán).    That  is  to  say,  everybody  should  follow 

some rules or norms of conduct in their daily life.  In the Chinese context, there are 

series  of  norms  of  conduct  to  restrain  students’  behaviors. The  supreme  level  is  the 

Ministry  of  Education,  which is  the  national  organ  that has  issued  a  new  code  for 

college students and the daily norm of conduct in 2005. These basic norms serve the 

functions  of  directing  students’  behaviors and  actions  in  all  educational  institutions 

across the country.  

As  the  present  study  examines  solely  the context  of  tertiary  education  in  the 

Chinese  milieu,  the  norm  of  conduct  for  primary  and  middle  schools  will  not  be 

discussed. The issuance of the norm of conduct aims to promote moral education and 

the  development  of  students’  character.    On  the  basis  of  the  daily  norm  of  conduct 

issued by the Ministry of Education, each individual educational institution will issue 

school  mottos  and  school  norms  that  all  students  need  to  comply  with.  Moreover, 

there  are  norms  in  each  class,  which  is  denominated  as  class  convention.  This 

convention is usually initiated by members of the class or the class advisor and agreed 

by all members of the class. Once it takes effect, everybody needs to obey each clause 

of  the  convention.  Oftentimes,  the  class convention  is  printed  and  hung  in  the 

classroom; however, this action of drafting a class convention is only an agreement of 

students  to  direct  their  daily  behaviors  in  the  class,  and  it  does  not  have  any  legal 

validity.    These  norms  cover  all  aspects of  the  everyday  life  of  students  in  the 

institution,  ranging  from  their  academic study  to  extracurricular  activities.  An 

example follows: 

Class Convention 

The  Book  of  Changes  (i  ching)  says:  as  the  heaven  revolves,  the  gentleman 

should improve himself.  Each member of the class should regulate their behaviors in 

the class as well as in the campus. The norms are shown below:  

1) Arrive  class  on  time;  do  not  leave  earlier  than  one  should;  no 

absenteeism;  

2) Listen  to  the  teacher  attentively;  be  diligent  in  thinking;  be 

assertive; answer teachers’ questions actively. 

3) Be well prepared for the class including preview and review; finish 

assignments on time; arrange extracurricular activities properly. 
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4) Fulfill  the  cleaning  duty;  one  who  is  on  duty  should  clean  the 

classroom thoroughly; when leaving the classroom, make sure the lights are off and 

lock the door and the windows. 

5) We advocate plain living; pay attention to hygiene; take good care 

of public properties; no graffiti either in class or in the campus. 

6) Pay attention to personal appearance; no shorts and slippers in class;  

7) Participate  actively  in  all  activities;  be  disciplined;  obey  the 

management of class leaders.  

The above norms are agreed by all members of the class. Please keep 

strictly to the norm of conduct (Anonymity, n.d.b.). 

Class convention is acknowledged as norms of conduct for students in 

the class to direct students’ behaviors.   

 

1.1.5  Constructs of Class Administration 

In  China’s  tertiary  education,  a  teacher or  an  officer  is appointed  as  class 

advisor  to  be  responsible  for  a  class,  taking  care  of  students’  affairs  including 

academic study and moral education.  Generally, because newcomers are not familiar 

with each other, the class advisor would appoint several students to establish a student 

board  consisting  of  monitor,  vice  monitor,  minister  of  labor,  minister  of  physical 

exercise, minister of academic studies, and others. In the subsequent three years, the 

selection of student leaders will be done through elections. The committee members 

of the student board, who are seen as student leaders of the class, have some missions 

to complete.  

The monitor and vice monitor are the heads of the class who are responsible 

for organizing student activities, helping other students solve their problems, etc. The 

monitors  along  with  other  committee  members  of  the  student  board  function  as  a 

helping hand for teachers as well as other fellow students. Minister of labor is the one 

who is in charge of all cleaning duties. In school, students are obligated to take turns 

in cleaning their classrooms and the campus. In the same vein, minister of PE is the 

student  who  is  responsible  for  organizing sports  events.  And  the  student  who  is 

chosen  
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to  be  minister  of  academic  study  should be  the  best  in  academic  study  among  all 

fellow  students.  The  duty  of  minister of  academic  study  is,  as  the  name  itself 

indicates, to be in charge of all events related to academic study in the class.  To some 

extent, these class leaders are role models and at the same time supervisors of all the 

fellow students.  

 

1.2  Research Rationale 

 

So  far  in  the  field  of  genre  analysis researchers  have  conducted  myriads  of 

studies on analyzing genres in academic and research settings along with professional 

domains  in  the  English  language.  Among  those,  Swales  and  Bhatia  are  the  most 

outstanding pioneers. Unfortunately, little effort has been made upon culture-specific 

genres in the Chinese language like written confessions which, as far as I know, have 

never  been  explored  pertaining  to  the  discipline  of  genre  analysis,  though  they  are 

pervasive in the Chinese context. Therefore, interpreting this particular text type is of 

considerable significance in the arena of genre studies. By so doing, it could provide a 

window  to  identify  some  unfamiliar  genres  that  are  little-known  to  the  academic 

world. 

There  are  various  reasons  for  selecting written  confession  as  the  research 

topic. Firstly, texts and written materials in many fields in the English language have 

gripped  researchers’  attention;  nevertheless,  only  a  few  of  them  hitherto  have  been 

done  on  cross-cultural  genres.  The  present  study  attempts  to  explore  written 

confessions in the Chinese language in hope of yielding insights and broadening the 

scope of genre studies. Secondly, written confession as a genre is widespread in the 

Chinese society and it is deeply rooted in its social, cultural and historical context. For 

that matter, every individual is familiar with this type of text or, I should say, every 

Chinese has more or less the experience of writing this kind of genre in their lifetime. 

If not, they may have encountered it one way or another. Therefore, this intrigues me 

to lift the veil from it by utilizing Swales’ (1990) genre theory as later developed by 

Bhatia (1993). 

Consequently,  the  rationale  of  this  research  is  closely  aligned  with  the  genre 

theory  of  the  two  influential  researchers  previously  mentioned.  The  target  of  the 

current  study  is  to  unveil  a  panorama  of  this  culture-specific  genre  in  the  discourse 



11 
 

community  of  the  Chinese  language, considering  the  communicative  purposes 

(Swales, 1990) within it. In a broader sweep, the present research also hopes to arouse 

the interest of more investigators to extend their horizons to cross-cultural genres. By 

so doing, it could help verify the theory in such a manner as to open the way to genres 

in  marginalized  fields.  Hopefully  it  could  thus  motivate  more  experts  to  focus  on 

genres in languages other than English.  

As  for  written  confession,  it  is  also  interesting  to  note  that  its  content  most 

often concerns embarrassing issues, which leads people to treat it as invisible rather 

than  mention  it  explictly.    Obviously,  it  is  a  human  instinct  to  eschew  the  negative 

side  of  oneself  in  daily  communication.  In order  to  inquire  more  about  this  written 

genre,  I  myself  have  done a  small  survey  in  the  commercial  book  market  of  China. 

There  are  no  books  on  practical  writing concerning  the  elaboration  of  written 

confession.  The  content  of  the  books  on  writing  for  practical  purposes  ranges  from 

guidance on how to write a letter, a contract, a telegram, a note, to even formal genres 

like  diplomatic  documents  (memorandum  of  understanding,  etc.);  however,  nothing 

has  been  found  in  relation to  the  practical  techniques  of  elaborating  written 

confessions. And this is the justification for which I conduct the present study.  

 

1.3  Research Objectives and Research Questions 

       

The present study will investigate written confessions and the specific cultural 

context behind the genre. Especially the following objectives will be attempted:  

1) To  identify  written  confessions  as  a  genre  in  conformity  with 

related genre theories; 

2) To  interpret  the  Chinese  social  cultural  and  historical  context  that 

germinates these written texts  

3) To map out the possible macrostructure of the texts, and the moves 

and steps within the text type in China’s tertiary education; and 

4) To  investigate  possible  linguistic  features  within  the  written 

documents. 

These aims can be achieved by examining the existing literature, though quite 

scarce, and the empirical data collected, which I will discuss in detail in the chapter of 
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data  analysis.  Therefore,  the  present  research  is  more  of  a  novel  attempt  on  this 

culture-specific genre: written confessions. 

Then,  the  aims  and  objectives  are  expressed  in  the  following  research 

questions. And in the present study these three questions are supposed to be answered: 

1) What are recurrent move patterns of written confessions in China’s 

tertiary education?  

2) What are the possible factors in the specific context that influence 

the constructs of the genre?  

3) What  are  the  salient  linguistic characteristics  of  the  written 

documents?  

This study tends to answer the questions by way of employing the models of 

genre theory and examining written confessions in China’s tertiary education and its 

cultural background, which will be realized through two levels of interpretation: text-

external and text-internal. 

The  current  study  is  to  be  divided  into  two  phases.  The  first  one  will  be  a 

quantitative  analysis  of  move  structure synthesized  from  the  30  collected  cases. 

Swales  CARS  (Creating  a  Research  Space)  model  (1990)  and  Bhatia’s  prototype 

(1993)  of  analyzing  sales  promotion  letters  are  to  be  employed  as  analytical 

framework.  The  other  phase  concentrates on  finding  out  the  recurring  patterns  and 

lexico-grammatical features of the cases by means of qualitative approach. Qualitative 

analysis is predominant because of the limited data of the present research, in which 

each  move  and  step  within  the  genre  will  be explicated  in  detail  in  terms  of  their 

communicative  purposes  conveyed  between  lines.  Owing  to  the  limited  data,  a 

manual analysis is fundamentally carried out to investigate this culture-specific genre. 

The reason for the utilization of a minor amount of data is to a large extent determined 

by the particularities of the written confession itself.    

 

1.4  What Is Written Confession? 

 

In the first place, written confession is not an academic genre, notwithstanding 

that  it  appears  in  the  educational  settings  in  China.  It is,  rather,  a  by-product  of  the 

specific Chinese context. Historically, it is inherited from the cultural tradition, as the 
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aforementioned accounts have already shown. The variety of genres, as Miller (1984) 

claims, depends  on  the  complexity  and  diversity of  society;  futher,  in  the  Chinese 

culture, teaching is regarded as a highly respectable profession. There are institutionalized 

rules and norms of conduct that direct students’ daily behaviors and actions and they 

are, to a large degree, obliged to obey. And these existing institutionalized  conventions 

authorize and prioritize the role of teachers as authority in the relationship. All these 

norms of conduct in educational institutions restrain students’ behaviors and actions. 

Definitely,  this  affects  students’  way  of  communication  both  in  spoken  language  as 

well as in written form.  

As was pointed out previously, in ancient Chinese education, precisely in the 

archaic  education  paradigm,  only  the  posterity  of  the  noble  and  the  rich  can  obtain 

access  to  education.  At  that  time,  Chinese  education  did  not  follow  the  western 

system.  Oftentimes,  the  class  is  organized  in  a  private  place,  say,  rich  people’s 

residence.  Usually,  only  one  teacher  is  employed  by  the  family.  When  students 

commit  any  misconduct,  it  is  common  that  the  teacher  offers  corporal  punishments 

and require students to self-reflect until they realize that what he or she has done was 

wrong. The teacher is thought to be the authority and has responsibility to administer 

punishment.  They  use  a  palmer  to  beat  the palms  of  students,  which  is  believed  to 

cause only temporary pain without producing any physical injury, which serves as a 

form to discipline students. Moreover, the punishment is administered in front of the 

rest of the class. By so doing, students are punished publicly as a warning to others. In 

contrast, in modern times, corporal or physical punishment is prohibited. The crafting 

of  written  confession  could  possibly  be  a substitution.  It  is  believed  that  the 

submission of a written confession could enable students to introspect and reflect on 

the violations they have committed. Hence, it is regarded as a guarantee for students 

to improve themselves and adjust their attitude towards their academic study. 

A  written  confession  needs  to  fulfill  some  criteria:  1)  the  writer  has  already 

committed  some  sort  of  misconduct;  2) the  misconducts  committed  are  violations 

against  class  convention  or norms  of  conduct  established by  school  authorities;  3) 

when violating the class convention, students are asked to write a confession by the 

class  advisor,  which  implies  that  this  kind of  violation  can  be  forgiven;  4)  if  the 

circumstances are so serious as to constitute a violation of school norms there is little 
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possibility  to  be  forgiven  but  the  submission  of  a  confession  will  help  lessen  the 

penalty  from  the  school  authorities;  5)  written  confession  is a  unilateral  linguistic 

behavior, that is, the receiver does not reply to the confessor in any written form.  

Written  confession  in  the  present  study  refers  to  a  written  text  differentiated 

from any legal type of documents. Students violate norms of conduct established by 

the  school  authorities,  who  have  the  responsibility  to educate  students  to  behave 

properly in the educational institutions; in fact, the punishment is commonly known 

as  a  part  of  moral  education.  Thus,  written  confessions  do  not  relate  to  legal  texts 

because what students commit is not a crime, which are features and prerequisites of a 

written confession. Occasionally, after students submit the confession, if the violation 

committed is serious enough, a meeting is held to decide whether the confessor can 

continue his or her study in the institution.  

To  sum  up,  written  confession  is  an  ancient-modern  blend  or  a  mechanism 

inherited from the Chinese cultural tradition that is harnessed to a modern purpose. To 

put  it  another  way,  it  is  a  marriage  of  ancient  culture  and  modernity  in  the  Chinese 

society. 

 

1.5  An Outline of the Research  

 

This research constitutes five chapters altogether. Chaper 1 is the introduction 

section. First and foremost, an overview of the social cultural and historical contextis 

presented  as  background  information  for understanding  the  targeted  topic.  Then 

Chapter  2  explores  the  relevant  literature, mainly  the  theories  associated  with  the 

current research. Specifically, genre theories of Swales (1990) and Bhatia (1993) are 

stressed. Meanwhile, previous studies conducted by genre analysts will be reviewed 

to  support  the  present  study.  Then,  Chapter  3  introduces  the  data,  the  background 

information of the research sites and targeted population, the process of collecting the 

data, and the analytical framework proposed as a basis for the analysis. Particularly, 

the  models  proposed  by  Swales  (1990)  and Bhatia  (1993)  are  showcased  in  this 

chapter, which are the theoretical support of the study. In Chapter 4 data analysis is 

demonstrated.  Results  and  salient  findings  of  the  study  are  showcased  and  a 

discussion is provided. A rhetorical recurrent pattern of written confession is mapped 
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out.  Moreover,  the  text  internal  characteristics  are  portrayed  in  detail.  And  the 

linguistic and rhetoric strategies the confessors employed will also be demonstrated, 

which  attempt  to  prove  that  written  confession  is  a  social  behavior  and  a  routinized 

convention.  In  the  last  chapter,  which  is  Chapter  5,  the  structure  of  the  genre  is 

reiterated  and  the  importance  of  genre  study  is  highlighted.  The  significance  and 

limitations of the study will be elucidated. At last, recommendations for future work 

will be depicted as well.  

 

1.6  Conclusion  

 

This  chapter  serves  as  a  prelude  for  the  current  research.  Principally,  the 

social,  cultural  and  historical  context  is  introduced  where  this  specific  genre  has 

originated.  Then  the  justification  of  the  research  is  offered.  Thirdly,  the  research 

objectives and research questions are expressed explicitly, followed by a definition of 

written confessions. Lastly, a synopsis of the thesis is presented.    

 



 

CHAPTER 2 

 

LITERATURE REVIEW 

 

This  chapter  is  intended  to  present a  theoretical  framework  based  on  the 

existing  literature  and  previous  research to  demonstrate  some  conceptions  and  key 

theories of genre studies, which support the current research. Specifically, a synthesis 

of genre theory and related approaches will also be reviewed in this chapter.  

 

2.1  Definition and Understandings of Key Terms 

  

It  is  known  to  all  that the  terminology  and  nomenclature  are  skeletons  of 

theories.  Any  misdefinition  of  them  may cause  perplexity  or  misunderstanding  in 

terms of conducting research. Thus, it is of great necessity to provide clear definitions 

of some of the technical terms in the related academic fields for the present research.   

 

2.1.1  Discourse  

Fundamentally,  genre  analysis  belongs to  the  scholarly  field  of  discourse 

studies  and  discourse  analysis.  One  of  the basic  constituents  of  genre  theory  is  the 

concept of discourse, which is derived from the assumption that “language is above 

the sentence or above the clause” (Stubbs, 1983 quoted in Schiffrin, 1994). Discourse 

itself is hierarchically and conceptually higher than morpheme, clauses and sentences. 

It  concentrates  neither  on  linguistic  structuralism  nor  syntactic  properties.  Rather,  it 

focuses on language in use. Further, Fasold (1990 quoted in Schiffrin, 1994) asserts 

that the study of discourse is the study of any aspect of language use, which indicates 

that the study focus is shifting from syntactic level to the purposes or functions of a 

language. In this sense, discourse is, from the functional perspective, closely interrelated 

with the society and the context. To put it another way, discourse is a notion in which 

language is interpreted as a socially and culturally constructed complex.   
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Moreover, discourse  involves  two  major  elements,  namely,  text  and  context, 

which will be repeatedly used in the present study. In this respect, a combination of 

text linguistic analysis and context interpretation is utilized in the current research to 

describe  the  written  text  type,  as Alba-Juez (2009)  holds  that  text  external  elements 

constitute context.  

Thus,  discourse  in  the  current  study  is  a  notion  referring  to  a  stretch  of 

language  beyond  sentence  level, which  indicates  that  text external  factors  play  an 

essential role in communication and differs from text linguistic approach in that text 

internal properties are seen as pivotal in interpreting language. 

 

2.1.2  Genre 

The notion of genre is considered as the core concept in genre analysis whose 

definition is distinct among different perspectives of theorists and researchers, among 

whom Martin (1984 quoted in Kay and Dudley-Evans, 1998 ) describes that “genre is 

a  staged,  goal-oriented,  and  purposeful  social  activity  that  people  engage  in  as 

members of their culture”. 

Originally, the  term  ‘genre’,  within  the  purview  of  discourse  community,  is 

from  Latín,  which  means  ‘kind’  or  ‘sort’  and  is  widely  used  in  the  field  of  literary 

analysis. Apart from this, Spanish género and genero in Italian both have the meaning 

of gender, that is, gender of biological sense and in linguistics, say, grammar. As says 

Swales  (1990),  genre  is  an  ambiguous  concept,  which  one  would  easily  think  of 

rhetoric  and  literary  meaning  when  referring  to  it.  In  respect  to  the  typological  and 

nominological  function  of  the  notion  genre, Allen  (1989  quoted  in  Chandler,  1997) 

puts forward an analogy: Genre is a term that principally endeavors the division of the 

world  of  literature  into  types.  In  parallel, flora  is  divided  into  different  varieties  of 

plants in the realm of botany. Simply, the notion ‘genre’ constitutes a spectrum of sub-

divisions. But this analogy tends to reduce the meaning of genre to a mere scientific 

processing.  Most  importantly,  social  and  cultural  aspects  have  not  been  taken  into 

consideration in the traditional definition.  

The non-literary use of ‘genre’ attracted the eyes of researchers and analysts 

only  recently  in  discourse  studies,  according  to  Bhatia  (1993).  The  appearance  of  a 

workable  definition  of  genre  by  Swales (1990)  is  a  symbolic  progress  in  genre 
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analysis.  With  regard  to  this,  the  term ‘genre’  no  longer  follows  the  tradition  of 

literary means. On the contrary, it has been enriched as a novel concept, in which the 

meaning  has  been  broadened  and  practical  sense  has  been  added.  As  a  result, 

investigators  commenced  to  unravel  possible featured  structures  of  certain  written 

texts based on this concept. Additionally, genre is viewed from a social-cultural angle 

with  the  developed  concept,  which  serves  functional  purposes.  Thus  it  seems 

reasonable to give the name ‘genre’ to this novel concept of genre in order to avoid its 

slippery  connotation  with  literature  and other  fields,  which  is  a  way  to  make  it 

reconcile with the ancestral nomenclature; thus it could be applied into investigating 

languages  in  social  context,  where  genre  is  viewed  as  a  “determinant  of  linguistic 

choices” (Swales, 1990: 42).  

Aside  from  all  the  equivocal  definition,  genre  is  a  method  to  classify  or  sort 

out  texts  by  types  of  either  written  or  oral  representations.  By  so  doing,  the 

prototypical  characteristics  of  the  language  itself  utilized  by  the  language  users  are 

indicated. Swales (1990) argues that “linguistic contributions to the evolving study of 

genre  lie  in  the  emphasis  given  to  genre as  types  of  goal-directed  communicative 

events”. In this sense, the definition of genre developed by Swales is considered as a 

more enriched one. Basically, he has clarified the notion of genre from literary sense. 

And the focus of a conventionalized type of text is transferred to its practical function 

and  form.  So  the  enriched  notion  proposed by  Swales  could  be  seen  as  a  milestone 

and one of the major contributions to the field of genre analysis. He himself is thus 

thought to be the groundbreaker of the very research field.  

In the current study, the term ‘genre’ follows the definition of Swales (1990), 

referring to any text type that is commonly used in a discourse community and serves 

the function of realizing certain communicative purposes. 

 

2.1.3  Discourse Community  

In order to obtain a full understanding of the concept of genre, one needs to 

comprehend another term named ‘discourse community’ where the novel concept of 

genre  is  produced.  So  how  conceptualize  the  notion  of  discourse  community? 

Discourse community, in the eyes of Porter (1986), “is a group of individuals bound 

by  a  common  interest  who  communicate  through  approved  channels  and  whose 
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discourse is regulated”. For a start, Swales (1990) proposes six propensities to define 

it.  First,  all  members  in  the  community  share  some  commonality,  which  is  publicly 

agreed  within  themselves.  In  other  words,  members  in  the  same  community  should 

share  something  in  common  and  they  do  not  have  difficulty  in  understanding  the 

commonality while communicating. Then, a discourse community should have some 

conventionalized  means  to  communicate among  members  themselves.  That  is, 

members  of  the  group  are  supposed  to  exchange  information  among  themselves  by 

using certain conventional ways of communication. Another prerequisite is that there 

is not only one genre in the discourse community. A number of genres are intertwined 

and  of  course  owned  by  the  same  community.  And  one  more  characteristic  is  that 

members  of  a  certain  discourse  community  usually  communicate  with  each  other 

utilizing some lexis, which is of stable frequency of usage. At last, there exist different 

levels among members in terms of their expertise within their group. In this sense, one 

who possesses high expertise is supposed to be more prioritized in using a genre than 

those  who  have  low  expertise.  In  all,  these  six  factors  make  the  notion  of  discourse 

community  identifiable,  which  also  make  it distinct  from  other  similar  matrixes  of 

communication.  Additionally,  it  is  worth  noting  that  the  novel  concept  of  ‘genre’ 

stemmed  from  a  discourse  community,  in which,  as  Swales  (1990)  puts  it,  all 

members  involve  in  the  processing  of  tasks  which  reflect  specific  linguistic, 

discoursal and rhetoric skills. Consequently, the reason of crafting a written text is to 

fulfill a task and to communicate purposefully within a discourse community.  

 

2.1.4  Identification of a Genre  

Then, a question looms: how to identify a genre? There is no straightforward 

answer to it. One of the core elements of identifying a genre is whether or not it has 

communicative  purpose  (s),  which  is  an  ultimate  and  indispensible  goal  to  achieve. 

Communicative goals help assemble the construct of genre. Second, genre is a routine 

practice  within  a  certain  discourse  community;  as  says  Bhatia  (1993)  ‘it is  a  highly 

structured  and  highly  conventionalized  communicative  event.  Genre  is  a  formulated 

frame.  Its  structure  is  comparatively  stable  and  identifiable.  Members  of  the 

community share common knowledge of the structure because they practice in their 

everyday interaction. Moreover, the author usually could not write freely. Oftentimes, 
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they are restricted to write within the boundary of a genre.  Actually this is analogous 

to playing chess. The chess board is the boundary. The game is regarded as effective 

only  if  it  is  played  within  the  territory.  What’s  more,  only  those  who  are  in  high 

expertise of the discourse community could manipulate the genre in order to achieve 

their private intentions.  

In short, members in a specific discourse community always have some sort of 

tasks to fulfill. And each individual of the membership uses typical lexical devices to 

construct  a  certain  type  of  texts  in  order  to  ‘get things  down’  (Widdowson,  2007), 

which  means  achieving  the  communicative  purposes.  Definitely,  this  processing  is 

closely associated with the society which determines the choice of lexis and formulas 

of a text type.  

 

2.1.5  Socio-Cultural Context  

The term ‘culture’ is too intricate and flexible to be defined. It is estimated to 

have  164  definitions  in  1952  (Samovar,  Porter  and  McDaniel,  2010). An  operative 

definition  of  ‘culture’,  through  the  eyes  of  Triandis  (quoted  in  Samovar,  Porter  and 

McDaniel, 2010: 23), is thus: 

 

A set of human-made objective and subjective elements that in the past 

have increased the probability of survival and resulted in satisfaction for 

the  participants  in  an ecological  niche,  and  thus  became  shared  among 

those  who  could  communicate  with each  other  because  they  had  a 

common language and they lived in the same time and place. 

 

Although stressing one definition of culture is “too restrictive” (Baldwin and 

Lindsley, 1994 quoted in Martin and Nakayama, 2007), here the statement of the term 

‘culture’ has been provided a meaning that highlights the role of language played in 

cultures. Language serves as a mediator for transmitting culture and at the same time, 

enables cultures to be shared. Most notably, culture is learned, group related, context 

oriented,  and  it  is,  above  all,  accumulated through  periods  of  time  (Samovar,  Porter 

and McDaniel, 2010) . 
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The interpretation of a discourse, on the whole, either spoken or written may 

rely  on  the  context.  The  role  of  socio-cultural  factors  in  the  study  refers  to  the 

function  that  social  and  cultural  elements serve  in  relation  to  analyzing  the  written 

documents.  Genre  is  viewed  as  a  nexus  of various  factors  involved  in  the  discourse 

community,  namely,  textual,  cultural,  and social factors (Dudley-Evans,  n.d.).  In  the 

field of discourse studies, genre is seen to be inseparable from the society, which is a 

linguistic  phenomenon  socio-culturally  incubated.  Context,  as  Schiffrin  (1994) 

endorses, is: 

 

A  world  filled  with  people…who  have  social,  cultural,  and  personal 

identities,  knowledge,  beliefs,  goals  and  wants,  and  who  interact  with 

one another in various socially and culturally defined situations.  

 

Language  could  not  be  isolated  from  socio-cultural  context.  Rather,  it  is 

inevitably  interrelated  with  it.  As  was pointed  out  in  1.4,  written  confession  is  a 

cultural by-product of the specific cultural context. Also, to the best of my knowledge, 

there  are  no  such  genres  in  other  parts  of  the  world.  Therefore,  socio-cultural  and 

historical factors should be a parameter when analyzing this genre.  

 

2.2  Antecedents and Prospects of Genre Theory 

 

The modern genre scholarship has been influenced by the ideas of the Russian 

thinker Bakhtin (1895-1975), though his theoretical pivot is based on accounts of oral 

language.  In  his  two  famous  essays  The  Problem  of  Speech  Genres  (1986)  and 

Dialogic Imagination (1981), he puts forward that “utterances are socially defined and 

have definite and relatively stable typical forms of construction” (Bakhtin, quoted in 

Freedman  and  Medway,  1994).  His  insights  on  interpreting  language  are  of  great 

significance for the development of modern genre theories. 

Modern  genre  theory  has  been  developed  into  three  major  schools  (Hyon, 

1996)  afterwards.    These  three  schools  utilize  three  general  approaches  to  conduct 

their analysis respectively, whose differences lie in the extent to which text or context 

plays a role in interpreting language. For a start, there are the theories of functional 
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grammar  represented  by  Halliday  (1985),  who  is  believed  to  be  one  of  the  major 

contributors to establish modern genre theory. The Sydney School is regarded as one 

of the leading academic camps of genre studies; it views language as an interrelated 

system.  Characteristically,  with this  school,  the  term  ‘register’ is  used  constantly  as 

one of the rudimentary components, which enables them differ from other academic 

camps;  accordingly,  the  approach  they  employed  is  also  denominated  as  ‘register 

analysis’,  which  majorly  peruses  salient  lexico-grammatical  features  of  a  linguistic 

variety  (Bhatia,  1993).  In  other  words,  the  major  task  of  systemic  functional 

grammarians is to examine the inner characteristics of a type of language. Also, they 

hold  that  language  is  constructed  by  social contexts  and,  conversely,  that  social 

contexts  can  be  shaped  by  the  interactants  using  language.  In  practice,  English 

pedagogy  is  greatly  benefited by  the  approach,  and  it  is  applicable  for  improving 

students’ writing competency due to the fact that the Sydney School’s research focus 

is on text internal properties of the language. 

Meanwhile,  three  variables  are  reiterated  in  the  Sydney  Approach,  namely, 

‘field’,  ‘tenor’  and  ‘mode’,  which  are  essentials  of  the  theory.  ‘Field’  alludes  to  the 

content of the text as a social activity. ‘Tenor’ refers to the relationships between the 

participants and the discourse. Mode is the channel through which interaction occurs 

(the  semiotic  system  including  oral,  written  and  other  means). It  is  believed  that 

language could be foreseen if one comprehends the three elements.  Regarding this, 

the  Sydney  School  groups  texts  by  examining  the  register  consisting  of  the  three 

categories, which are fundamental parameters for interpreting texts. Most important, 

internal  linguistical-rhetorical  traits  within  the  texts  are vital  for  the  classification.  

And  Halliday  (1985)  further  supports  that  language  users  follow  the  rules 

unconsciously.    Register  as  a  linguistic phenomenon  is  in  conjunction  with  social 

activities. In this respect, the major concern of this school is the lexico-grammatical 

features  whereas  socio-cultural  traits,  to  some  degree,  are  put  to  a  subordinated 

position. 

To a large part, the theory of the Sydney School has long been overwhelmed 

by  linguistic  analysis  of  lexico-grammatical  devices  used  in  written  documents,  for 

the  reason  that  linguistic  properties  are  the  center  of  the  analysis.  In  this  respect, 

register analysis views linguistic forms as crucial for written texts. It does not alter the 
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old  paradigm  of  only  focusing  on  forms  of the  text  type  until  the  appearance  of 

Swales’ theory, which could be viewed as a fresh air to genre studies. The core of it 

moves  from  form  to  function. The  term  ‘register’,  to  a  large  degree,  is  discarded  in 

Swales’  theory,  and  genre  as  a  key  concept  is  provided  a  renovated  meaning  in  that 

functionalism  is  highlighted  to  orientate  the  analysis  of  any  written  texts.  The  new 

definition of ‘genre’, proposed by Swales (1990: 58) is:  

 

A genre comprises a class of communicative events, the members of which 

share some set of communicative purposes.  These purposes are recognized 

by  the  expert  members  of  the  parent  discourse  community,  and  thereby 

constitute  the  rationale  for  the  genre.  This  rationale  shapes  the  schematic 

structure of the discourse and influences and constrains choice of content and 

style.    Communicative  purpose  is  both  a  privileged criterion  and  one  that 

operates to keep the scope of a genre as here conceived narrowly focused on 

comparable  rhetorical  action.    In  addition  to  purpose,  exemplars  of  a  genre 

exhibit various patterns of similarity in terms of structure, style, content and 

intended  audience.  If  all  high  probability  expectations  are  realized,  the 

exemplar will be viewed as prototypical by the parent discourse community.  

The  genre  names  inherited  and  produced  by  discourse  communities  and 

imported  by  others  constitute  valuable  ethnographic  communication,  but 

typically need further validation. 

 

By the new annotation, genre theory has entered a new stage, on which genres 

are “disassociated from registers or styles” (Swales, 1993: 42). The definition itself is 

a backbone of the formation of Swales’ genre theory, which is credited as a milepost 

and a fundamental breakthrough in the field of genre studies. In the definition, he is 

the  first  expert  who  proposes  that  achieving  communicative purpose  shared  by  the 

members  of  a  discourse  community  (Swales,  1990)  is  the  terminal  goal,  while 

linguistic features are next to communicative purpose in terms of its importance. By 

way  of  explanation,  function  in  Swales’  genre  theory  ranks  first  to  the  tradition  of 

lexico-grammatical  analysis,  which  emphasizes  more  on  forms  of  certain  written 

documents.  Based  on  Swales’  theory,  distinctive  communicative  purposes  could 
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generate  a  variety  of  genres;  consequently,  each  of  the  genres  has  a  discernible  and 

distinct  schematic  structure  (Swales,  1990).  Therefore,  academic  research  article 

differs from grant proposal, sales promotion letters, and other innumerable genres by 

examining  their  communicative  purposes.  With  the  contribution  made  by  Swales, 

another camp of the field of genre studies is established, which is named as English 

for  Specific  Purposes  (ESP).  In  recent  years,  genres  in  business  settings  have 

constantly been investigated by genre analysts, which are part of the realm of ESP; as 

a result, there is little doubt that Swales is one of the representative researchers. 

The  second  trend  of  genre  studies  is  known  as  the  New  Rhetoric  School 

(Hyon, 1996), which prospers among North American scholars. This approach endorses 

the conventions of genre theory of the Sydney School and ESP Approach. Fundamentally, 

this  approach  does  not  view  genre  as  a static  linguistic  phenomenon,  rather,  it  is 

dynamic in nature (Freedman and Medway 1994), and this idea is again formed by the 

influence  of  Bakhtin  (1986  quoted  in Freedman  and  Medway,  1994).  Therefore,  it 

accentuates  some  instruments  such  as  interviews,  participant  observation,  text 

analysis, etc., which utilize more of an ethnographical way to examine written texts in 

genre  studies.  In  essence,  the  New  Rhetoricians  emphasize  the  relationship  between 

text and context, which differs from the systemic functional grammarians who focus on 

merely  elucidating  textual  features;  however, the  defect  of  this  approach,  to  the  new 

rhetoricians, is that “individual power” is overlooked (Freedman and Medway, 1994).  

Basically,  the  three  camps  of  the  academia  in  genre  studies  are  interrelated 

with each other. And they are, to a degree, consistent among themselves, even though 

each  of  them  elicits  distinct  analytical  approaches  towards  genre  and  stresses  on 

different  angles  of  the  generic  discourse  respectively.  To  be  exact,  what  roles  form 

and function play in a certain genre have sparked debate among scholars of the three 

camps.  Principally,  the  three  schools  are  distinguished  by  means of  their  respective 

theoretical  background.  The  discrepancy  also  rests  with the  extent  each  approach 

accentuates on text or context. Fundamentally, Swales’ genre theory, which sing high 

praise for both form and context, has surpassed the other two approaches, therefore it 

is more integrated for the arrival of a full and thorough analysis of a text type. In this 

sense, genre analysis has successfully transformed from solo and superficial linguistic 

description  to  deep  explanation  of  both  form  and  function  (Bhatia,  1993),  where 
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stretches  of  languages  are  not  isolated  to  social  cultural  context.  In  this  sense,  both 

text-external  and  text-internal  characteristics  are  taken  into  account  in  examining 

languages.  

Also,  in  comparison  to  the  other  two  schools  in  the field  of  genre  studies, 

Swales’  theory  of  ESP  approach  is  a new  participant  (Freedman  &  Medway  1994). 

His thoughts about genre are distinctive as he redefines the notion of genre. For this 

theory, communicative purposes of certain written texts and their situated context give 

rise  to  the  formation  of  specific  textual  features,  which  are  also  alluded  as  Swales’ 

textography (1998). In the present study, move analysis introduced by Swales (1990) is 

particularly  highlighted  among  all  linguistic  analytical  approaches  in  genre  studies, 

which functions as a critical part of the theoretical underpinnings for the present study. 

 

2.3  Swales’ (1990, 2002, 2004) Genre Theory 

 

Initially,  Swales’  genre  theory  is  influenced  by myriads  of  studies  and 

approaches  ranging  from  applied  fields  to  non-applied  disciplines,  such  as  linguistics, 

anthropology, just to name a few. In this sense, the theory itself has multiple and broad 

theoretical  backgrounds.  In  other  words,  it is  interdisciplinary  in  nature.  Thus  he 

describes that genre theory is ‘eclectic’ (Swales, 1990), which means it is an integrated 

approach based on various disciplines and is interrelated with various disciplines. One 

of  the  major  contributions  of  Swales  is  that  he  clarifies  the  term  genre  by  having 

examined  traditional  concepts  pertaining  to  folklore,  literary  studies,  linguistics  and 

rhetoric and differentiates the concept of genre from that in other settings. By so doing, 

a  more  detailed  and  applicable  definition  of  genre  is synthesized  which  lays  a 

foundation for researchers to realize deeper analysis of any text type.   

The  approach  that  Swales  (2002  quoted in  Charles,  Pecorari  and  Hunston, 

2009)  employs  is  a  ‘top-down’  model  in  that  he  considers  the  discourse  and  the 

context as a holistic matrix, which concentrates on social and cultural factors within 

individual  texts.  Meanwhile,  Swales’  research  pioneered  in  academic  writing,  in 

which he claims that writing is “a social practice”. Thus, on the one hand, not only the 

text  itself  but  the  writer  needs  to  be  examined  in  terms  of  their  social  roles.  On  the 

other hand, one needs to probe into the intra-text so as to decode the recurring pattern 
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of  the  written  document,  which  is  also  named  as  “moves  or  generic  elements” 

(Swales, 1990). In the discourse-based research in academic settings, Swales (1990) 

proposes  how  to  create  a  research  space,  which  has  been  denominated  as  CARS 

model. Originally the focused interest of Swales is the role of language in academic 

settings. Based on his studies, a theoretical prototype is introduced for investigators to 

explore  the  nature  of  the  academic  discourse.  As  a  result,  the  theory  orientates  to 

researchers who tend to investigate the discourse and related issues. Thus, the model 

derived  from  the  theory  itself  is  applicable  and  practical  for  examining  and 

understanding academic discourse.  

Swales’  (1990)  genre  theory  arises  at the  moment  that  discourse  studies  are 

mushrooming.  It  offers  workable  ways  to  analyze  constellations  of  communicative 

events  in  academic  and  research  settings, thus,  it  has  great  significance  in  English-

speaking academy. Moreover, the endeavor of teaching English as second language or 

foreign language prevails in almost all countries in the world; nevertheless, the theory 

tends to offer guidance for educational practitioners to cope with the problems in the 

arena  of  academic  English  training,  specifically,  in  academic  English  writing. 

Therefore, Swales’ theory is summarized from the published academic journal articles 

from  different  professional  settings;  accordingly,  the  theory,  in  essence,  serves  the 

functions of pedagogical ends in the very beginning.  

From another angle, Swales’ genre theory not only touches upon the individual 

texts,  but  also  situates  the  texts  into specific  cultural  context.  This  practice 

differentiates the theory from traditional view on genres solely on the textual elements 

and  isolating  the  text  type  from  the  social  and  cultural  elements.  In  this  sense,  it 

integrates the two indispensible factors. He updates the term of genre in the domain of 

academic  and  professional  settings.  The  formation  of  move  analysis  functions  as  a 

prototype  for  investigations of  genre. And  the  framework  of  CARS  model  could  be 

seen  as  versatile  in  analyzing  familiar and  unfamiliar  genres,  though  it  varies  from 

one  discipline  to  another.  In  other  words,  CARS  model  has  laid  foundations  for 

analyzing  a  vast  variety  of  written  documents.  On  the  one  hand,  Swales’  theory  is 

heuristic, paving the way to identifying unfamiliar genres in both academic and non-

academic  settings.  It  is  also  useful  for  exploring  genres  in  different  languages  and 

cultures, on the other. Thus, the theory is of significance for the current study.  
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2.4  Bhatia’s (1993, 2004) Genre Analysis 

  

Swales’  (1990)  CARS  model  has  become  a  starting  point  of  genre  analysis, 

then Bhatia continues expanding and enriching the theory. However, the perspectives 

relating to theories of Swales (1990) and Bhatia (1993) are complementary rather than 

contradictory  to  each  other.  Bhatia  could  be  seen  as  the  successor  of  Swales’  genre 

theory. That is, he strengthens the genre theory of Swales in terms of the field of EAP, 

and he also broadens research interests in other domains like business settings, legal 

discourse,  etc.  In  this  respect,  he  widens the  application  of  genre  theory  to  more 

practicality. Bhatia (1997) states that,  

 

The interest in genre theory and its applications is no longer restricted to 

a specific set of researchers in any one field or in any particular section 

of the globe, but has grown to be of a much wider significance than what 

was envisaged at one time.  

 

His theory has been enriched temporally and spatially. It is no longer confined 

in academic discourse. Rather, it sheds lights on written text types in different cultures 

and  distinct  language  systems.  At  the  same  time,  this  enrichment  augments  genre 

theory in the field of analyzing both familiar and unfamiliar genres. Therefore, genre 

theory developed by Bhatia (1993) is the main sustenance for the present study, which 

tends to interpret a genre in languages exempting English in different social-cultural 

context.  

In line with Swales’ theory for pedagogical ends, Bhatia (1993) further posits 

that  genre  theory  itself  is  ‘multidisciplinary’  in  nature,  which  means  it  could  be 

applied  in  more  extended  domains  exclusive  of  academic  setting  and  English 

pedagogy.  In  this  respect,  Bhatia  (1993,  2002,  and  2004)  has  developed  Swales 

approach  regarding  the  applicability  and theoretical  breadth  of  genre  analysis; 

besides, genre, in the view of Bhatia, is also a social convention and is not stable and 

changes over time, a quality which Bhatia (2005b) named “propensity of innovation”. 

This hints that genres could be evolutionized through periods of time. It is a text type 

of  “situated  linguistic  behavior”  (Bhatia,  1997)  and  a  “typification  of  rhetorical 
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action”  (Miller,  1984). Therefore, genre aims to fulfill certain  functions  and  achieve 

some communicative purposes.  

According to Bhatia (1993), genre analysis has developed from description to 

explanation  of  a  language  and  from  register  (Reid,  1956  quoted in  Bhatia,  1993)  to 

discourse. It has progressed from surface-level analysis to a deeper and more mature 

one. Register analysis (ibid.) was in its heyday in the sixties of the last century. This 

approach concentrates on whether or not there is statistical significance in exploring 

lexico-grammatical  features  within  a  linguistic  variety. To  put  it  simply,  linguistic 

features are the most important research focus in register analysis. It is believed that 

there  exists  certain  stable  frequency  in  terms  of  the  employment  of  lexico- 

grammatical  devices  in  consistency  with  register  analysts.  That  is,  their  research 

enthusiasm lies in the forms of certain texts. Then, the approach has been improved as 

“functional  language  description”  (Bhatia,  1993),  which  investigates  the  nuances  in 

grammatical choices and their rhetorical function within written texts. Empirically, by 

having  examined  the  frequency  of  certain  syntactic  properties  in  different  English 

varieties, it is confirmed that there are some reasonable results showing the incidences 

of  some  lexical-grammatical  choices  in the  varieties  of  a language  (Hyland,  1994; 

Thompson  and  Ye,  1990).  Although  grammatical-rhetorical  analysis  has  been 

advanced  one  step  further  in  comparison  to register  analysis,  it  still  remains  at  the 

surface  level  and  thus  is  not  an  exhaustive examination  explicating  the  structure  of 

certain language.  

The  third  level  of  the  approach  is  known  as  interactional  analysis  (Bhatia, 

1993).  It  is  believed  that  the  meaning  of certain  written  text  is  negotiated  by  the 

interaction  between  reader  and  the  text.  In  other  words,  reader  deciphers  the  codes 

within  the  text  while  reading;  consequently,  the  process  is  defined  as  an  interactive 

comprehension of the discourse. To a great extent, the approach breaks the tradition of 

the  first  and  second  levels  of  language  analysis  and  is  an  adequate  description  of 

language use. It is worth pointing out that this level of analysis touches upon language 

use  in  different  social  situations  (Bhatia,  1993).  In  this  respect,  social  and  cultural 

factors are involved in the analysis, which is an unprecedented progress, seeing that 

written texts are not an isolating linguistic system. Since its inception, Bhatia’s theory 

has taken the lead of investigating business genres, among which business letters are 
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the  most  selected  texts  for  realizing  the  analysis.  It  is  emphasized  that  contrastive 

rhetoric  and  linguistic  realizations  in  business  letters  cross  cultures  are  one  of  the 

main focuses for genre analysts.   

In  the  present  study,  the  framework  of  sales  promotion  letters  proposed  by 

Bhatia  (1993)  is  utilized. In  accordance  with  him,  it  is  fundamental  for  the 

investigators to have owned some knowledge of the ‘nature’ of a focused genre, also 

known as the conventional knowledge. Regarding this, Bhatia forges a step further on 

exploring  more  genres  in  domains  apart from  academic  fields;  consequently,  his 

research focus shifts from academic genres to non-academic ones, as he commences 

to examine genres in business settings and legal discourse. This further has provided a 

more solid theoretical background for the current research.  

 

2.5  Swales’ Move Analysis/ESP Approach 

 

As  mentioned  in  2.3,  genre  theory  proposed  by  Swales  (1990)  is  of  great 

practicality, specifically in the fields of tertiary education and ESP. And the approach 

is  one  of  the  most  substantial  among  the  three  academic  camps,  namely,  ESP,  New 

Rhetorician, and Systemic Functional Grammar. In other words, Swales’ genre theory 

employs  both  linguistic  and  sociolinguistic  perspectives  to  investigate  academic 

discourse.  It  is  comparatively  an  integrated  way  for  research  in  language  use  and 

language pedagogy in the arena of language education. 

Swales  (1990)  reports  that  genre  patterns  are  automatically  utilized  by 

members of the same discourse community in order to fulfill certain communicative 

purposes, thus a sequence of different moves and steps is typically used in forming a 

text type. That is to say, the ideas of the ESP approach to genre analysis necessitates 

the formation of a prototype of written texts. Identifying the moves and steps within a 

written  text  is  inavoidably  the  nexus  of  the  ESP  approach.  Then,  to  examine  how 

different moves and steps are arranged, and to investigate how the specific purposes 

of each move and step is realized and what conventionalized linguistic properties are 

employed  to  realize  the  communicative  purposes  of  each  move  component  within  a 

text type are the consecutive tasks within the same approach. As the major focus of 

genre approach is in pursuit of the move pattern of certain written documents, genre 

analysis is also called move analysis in this approach. 
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Further, it is noted that the model is not exactly an unalterable archetype. It is 

not  static  but  flexible  in  terms  of  the  construct  of  the  move pattern.  Some  of  the 

moves or steps might be compulsory, and some of them may be optional and variable. 

And the order might not be stable as well, which verifies that language is versatile and 

that  there  are  individual  differences  when  using  a  language.  Under  a  frame  of  a 

prototype  within  a  genre,  linguistically,  some  expressions utilized  in  each  move  or 

step is to achieve certain communicative purposes. These linguistic devices to a large 

extent are highly conventionalized and typical.  

As mentioned previously that the point of strength of Swales’ genre theory lies 

in  the  realms  of  ESP  and  EAP,  the  purpose  is  to  enhance  ESP  syllabus  design  and 

material development in English teaching. By so doing, the academic communicative 

competence  of  the  language  learners  is  to  be  developed.  In  the  process  of  move 

analysis,  the  structure  of  a  genre  is  to  be  identified  and  some  conventionalized 

linguistic  characteristics  are  to  be  spotted,  which  helps  improve  students’  writing 

skills especially in academic and research writing. For example, how students using 

wording in their academic writing and how an academic research article is constructed 

is  emphasized  in  teaching.  In  this  sense, students  benefit  most  from  this  approach 

through  which  they  will  familiarize  how  a research  genre  is  constructed  and  what 

lexis  are  more  appropriate  while  writing.  Most  notably,  move  analysis  concentrates 

more on the functions of the linguistic phenomenon. Thus, it offers a feasible guide 

for  students  to  the  function  and  structure in  its  social  context  when  writing  an 

academic  article.  In  this  respect,  move  analysis  surpasses  traditional  surface  level 

linguistic and structural analysis.  

CARS  model  proposed  by  Swales  (1990) is  considerably  significant  for  the 

field of ESP and for teaching in academic writing. As an initial step, it mainly caters 

to  both  native  speakers  and  non-native  speakers,  who  would  engage  themselves  in 

academic research writing in pursuit of international publication. Therefore, the model 

offers  clues  for  students,  practitioners  as  well  as  professional  writers  in  crafting 

academic  research  articles  in  various  discplines.  At  the  beginning,  the  move-based 

approach  (Dudley-Evans,  n.d.)  is  utilized in  examining  published  academic  journal 

articles, and those articles are disintegrated and each section is detailedly analyzed in 

alignment  with  the  fruitful  method  of  move  analysis.  Results  show  that  there  are 
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different moves and steps within the text or each individual section of the articles. On 

the  basis  of  this  idea,  researchers  may  follow  the  model  and  map  out  their  own 

patterns  to  describe  discourse  in  different  settings.  As  a  matter  of  fact,  there  are 

recurring features and patterns within each discipline. And it is worth noting that the 

moves  and  steps  are  different  from  one  discipline  to  another.  Thus,  the  model  of 

moves  and  steps  of  Swales  has  become  a prototype  in  the  field  of  genre  studies. 

Therefore,  the  current  study  tends  to  describe  at  length  the  move  analysis  in  the 

following paragraphs. 

By  using  the  ESP  approach,  academic  and  professional  genres  (and  sub-

genres)  are  examined  by  ESP/EAP  researchers  and  practitioners.  At  the  beginning, 

academic  and  research  articles  are  fully  investigated  among  all  the  genres  and  sub-

genres. More specifically, the individual section within the articles, namely, the IMRD 

(Introduction,  Methodology,  Results  and  Discussion)  including  the  abstract  are  the 

target for the exploration. It is noteworthy that the introduction section firstly attracts 

a researcher’s eyes. Swales (1990) identifies three moves and steps after examining 48 

introduction sections of research articles (RAs) in the field of  both natural and social 

science.  In  this  very  research,  a  three-move  CARS model  (1990)  was  firstly  and 

formally introduced to sort out the move structure of this section. Successively, other 

experts and practitioners have conducted a vast amount of studies also on the sections 

of IMRD along with abstract section. In these researches, CARS model is used as a 

prototype to examine the macrostructures of RAs of many academic fields, and it is 

proved to be workable for categorizing the organization of individual sections of RAs. 

Conceptually, this prototype of CARS model has proved that it contains productivity 

for generating specific models for specific genres or subgenres. The studies focusing 

on  subgenres  of  the  academic  genre  have  shown  that  clture  might  influence  the 

constructs  of  certain  genres,  although  the  main  sketch  of  them  are  more  or  less  the 

same.  

The major task of genre analysts is to describe research genres by presenting 

its integral rhetorical structure and the lexico-linguistic features of each section of the 

written texts. It is no surprise that a research genre, generally speaking, consists of the 

sections  of  IMRD  and  the  section  of  abstract  as  well，  all  of  which  are  under  the 

rubric of an academic and research article. Researchers analyze the individual sections 
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respectively within a written academic genre, which symbolizes the advent of genre 

analysis.  These  research  demonstrate  that  certain  recurring  rhetorical  and  structural 

patterns  exactly  prevail  in  the  written  texts.  The  principles  and research  findings  of 

genre  analysis  promote  and  upgrade  the  international  unanimousness  in  terms  of 

academic publication. For another, the tendency of international publication has been 

unprecedentedly  increasing.  This,  to  a  large  degree,  enables  global  academic  exchange 

and integrates the formation of an international standardized academic genre，which 

furthers the development of genre theory and genre analysis, and which is the major 

contribution of Swales’ genre theory. On the contrary, the international unanimousness in 

academic research writing spurs debate among scholars, which also thought to be the 

weak point of genre theory.    

 

2.6  Language and Power 

 

Language  is  a  symbolic  system  and  it  is  associated  with  power  in  our  daily 

interaction.  The  definition  of  power,  according  to  The  New  Fontana  Dictionary  of 

Modern Thought (Bullock, 1999 quoted in Thomas, et al, 2004: 678), is “the ability of 

its holders to exact compliance or obedience of other individuals to their will”.  

Language  produces  power  and  it  could  provide  a  locale  for  power  to  be 

performed.  One  of  the  most  influential theorists  on  language  and  power  Louis 

Althusser  denominates  the  mechanisms,  encompassing  educational  institutions, 

family  and  culture,  etc.,  the  Ideological  State  Apparatuses  (Thomas,  et  al.,  2004). 

Words convey power; the power of one person or persons enables their control over 

others. In educational institutions, teachers who possess high expertise could exercise 

power over students who are in low expertise, which makes the relationship between 

the  two  imbalanced  and  asymmetrical.    Moreover,  teachers  are  usually  older  than 

students. In the Chinese society, the elder is believed to be more experienced and thus 

deserves  reverence  and  respect  from  the  young  and  the  society  as  a  whole.  The 

difference in age again creates more power for teachers and makes them superior to 

students,  which  determines  the  language  students  may  employ  through  their 

communication with teachers in the Chinese context.  
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The  language  used  by  certain  groups  of  people  could  display  their  personal 

identity. This linguistic identity is the utilization of language as codes, either oral or 

written, through which personal individuality and status is to be revealed, for instance, 

in  written  texts  and  in  verbal  communication,  the  way  we address  the  reader  or  the 

conversationalist  showcases  certain  relationship  between  the  interactants;  also,  the 

terms  of  address  could  show  the  degree  of formality  from  the  addresser.  There  are 

relatively  different  systems  of  address in  all  languages  in  the  world.  In  some 

languages,  for  example,  Chinese,  Spanish  and  French,  the  use  of  second  person 

pronoun (您nin/usted/vous/you) shows formality, politeness and distance between the 

interlocutors. These terms of address are also called “honorific markers” (Thomas, et 

al., 2004). 

Power  also  has  connotations  in  culture  studies  and  sociology.  Certain 

individuals could be representation of power in any society. Bourdieu and Thompson 

(1991)  elucidates  that  symbolic  power  is derived  from  symbolic  systems  which  is 

interrelated with culture (system of meaning) and the society. Bourdieu mainly opines 

from the perspectives of sociology why some people have the power of speaking on 

behalf of certain groups. Basically, their status empowers them to speak in the name 

of  others.  The  relationship  between  teacher  and  student  is  one  of  the  exemplars  of 

symbolic  power.  And  the  function  of  certain  institutions  enables  the  former  to  be 

privileged in the interaction. For instance, educational institutions have the power to 

restrain students. This institutional power and symbolic power make students feel the 

duty  of  obeying  the  unspoken  demand  of  both  teachers  and  the  institution.  Spolsky 

(1998) claims that one of the principal uses of language is to communicate meanings. 

But it is also used to establish and to maintain social relationships within members of 

a certain community.  

 

2.7  Face and Politeness in the Chinese Language 

 

Face  is  used  in  the  present  study  as  another  parameter  of  examining  the 

written texts in regard to polite behaviors. Politeness can be shown by means of lexis 

selection.  As  noted  earlier,  the  honorific  system  in  a  language  is  actually  a  good 

exemplar of this.  
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Face  is  an  essential  concept  to  understand  and  interpret  culture  and  culture 

differences.  Brown  and  Levinson  (1987)  take the  first  step  to  investigate  face  and 

politeness  strategies.  They  were  followed  by  Scollon  and  Scollon  (1994)  and  other 

researchers,  who  continue  devoting  themselves  to  the  academic  endeavor.  Face  is  a 

public  self  image  that  one  tends  to  make efforts  for.    According  to  Ting-Toomey 

(1988)  face  can  be  interpreted  and  maintained  by  cultural  values  and  norms.  Zhu 

(2005) notes that the concept of self-face (Craig, Tracy and Spisak, 1986) is in close 

association  with  the  social  network  in  the  Chinese  society,  where  collectivism  is 

highly  valued.  Further,  Ting-Toomey  (1988) concludes  that  face  is  universal  and  it 

exists  in  all  cultures.  People’s  employment  of  face  maintenance  strategies  is 

concerned with their specific cultural context.  

Gu  (1990)  proposes  four  maxims  of  politeness  which  differ  from  western 

formulas  of  politeness  and  face.  Denigrating  of  oneself  and  respecting  others  is  the 

centre  of  Chinese  politeness,  which  is  originally  derived  from  Confucianism.  There 

are  four  basic  notions  in  Chinese  politeness,  namely,  respectfulness,  modesty, 

attitudinal warmth and refinement (Gu, 1990). In the Chinese context, the addressers 

may  concern  the  addressees’  expectations  in  terms  of  the  four  components. 

Specifically, when interacting, the addresser is more likely to act in consideration of 

the  other’s  face,  social  status,  and  so  forth.  Meanwhile,  one  of  the  most  important 

principles of politeness in the Chinese context pertains to the sincerity the addressers 

hold  in  communication.  In  the  Chinese  context,  politeness  is  not  only  a  linguistic 

phenomenon. Rather, it concerns moral connotations, according on Gu (1990). In this 

sense,  Brown  and  Levinson’s  treatises  of politeness  are  not  consistent  with  the 

Chinese  context.  The  differences  lie  in  situations;  for  example,  the  acts  of  inviting, 

promising,  etc.  do  not  impede  addressee’s  freedom  thus  are  not  FTAs  (Face-

threatening  acts).  Also  politeness  formulas  in  Chinese  do  not  only  function  as  an 

instrument  but  also  as  normative  rituals. The  maxims  of  politeness  in  the  Chinese 

culture are: 1) the Self-denigration Maxim; 2) the Address Maxim; 3) the Tact Maxim; 

and 4) the Generosity Maxim. In addition, Chinese people tend to show sincerity and 

to maintain balance in communication. Also, Kenneth (quoted in Bargiela-Chiappini, 

2007) holds that politeness in Chinese is greatly normative. Being impolite equates to 

“lack of good upbringing”.   
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Further,  Chen  (2001)  opines  that  the  overall  maxims,  in  essence,  are  other 

oriented with the exception of the Sympathy Maxim, which require speakers address 

things; for example, “I’m terribly sorry that your cat has died” (Leech, 1983). In this 

exemplar,  the  addressee  has  something unpleasant  happen,  and  the  speaker  shows 

sympathy towards it by applying the Sympathy Maxim. Nevertheless, in the present 

study, in expressions such as “I’m terribly sorry for what I have done (我对我的所作

所为感到非常的抱歉)”  the  confessor  tries  to  make  an  apology,  which  is  an  act 

damaging to the addresser’s self-face.   

In the Chinese culture, two notions referring to face are interchangeably used 

in daily bases: one is 面子(miàn zǐ) and the other is 脸 (liǎn). Both have the meaning of 

“face” in English. Through interaction, the two terms oftentimes can be combined by 

employing the latter脸 (liǎn) and the first character of the former, 面(miàn) to refer to 

the  notion  of  face;  in  fact,  there  are  nuances  between  the  two  terms.  Zhu  (2005) 

interprets  that,  “the  former  refers  to  prestige  or  reputation,  while  the  latter  has  a 

broader  sense  and  stands  for  respect  for someone  with  a  good  oral  reputation”  (Hu 

1944; Bond and Hwang 1986; Chang and Holt 1994; Mao 1994; Hinze 2002 quoted 

in Zhu 2005). 

Both  are  critical  in  understanding  the Chinese  culture,  and  the  elicitation  of 

them implies that Chinese people sing high praise for interpersonal harmony and face-

keeping  (Mao,  1994,  quoted  in Azarmi  and  Behnam,  2012).  What’s  more,  China,  as  a 

collectivistic  society,  focuses  more  on collaborative  face  (Gao  and  Ting-Toomey, 

1998 quoted in Zhu 2005).  To put it simply, keeping and maintaining other people’s 

face is seen as a politeness strategy that is frequently used in the Chinese context.  

The  politeness  theory  is  a positive/negative  dichotomy.    In  alignment  with 

Brown and Levinson (1987), positive politeness strategies tend to lessen at minimum 

the  threat  to  the  positive  face  of  the  hearer,  whereas  negative  politeness  strategies 

elude encounters and do not impose while interacting; for example, when we commit 

something to somebody, when we apologize, or when we seek a favor from someone, 

we  usually  employ  mitigating  language  or strategies  to  achieve  the  communicative 

goals.  Based  on  Brown  and  Levinson  (1987), there  are  three  phases  involved  in  the 

interaction in the conversational situation of favor-seeking: the preparatory phase, the 
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focal  phase,  and  the  final  phase.  On  the  other  hand,  when  alluding  to  politeness  in 

cross-cultural  situations,  Chen  (2001)  proposes  a  model  particularly  concerning 

another angle of politeness: self-face in the Chinese context. The model is as follows: 

1)  Baldly 

2)  With redress 

3)  Off record 

4)  Withhold the SFTA 

This model renders the distinction between self-face and Brown and levinson’s (1987) 

model: 

1)  Without redressive action, baldly 

2)  Positive politeness 

3)  Negative politeness 

4)  Off record 

5)  Withhold the FTA 

Chen (2001) opines that in terms of interpreting politeness in cultures like the 

Chinese  context,  which  is  sophisticatedly  in  dissociation from  the  Anglo-Saxon 

culture, the Brown & Levinson theory could not be exhaustively applied. 

To  be  specific,  politeness  behavior  is  often  seen  in  the  interaction  among 

Chinese people. This practice is to manifest respect and reverence by the employment 

of some linguistic forms such as honorifics in written texts, which is believed to be a 

commonsense to members of the discourse community. Writing a letter or an e-mail is 

a good instance. When the addressee is older and of higher social rank compared to 

the  addresser,  the  addresser automatically  uses  honorifics  to  refer  to  the  one  he  is 

sending  the  message  to.  It  has  become  a social  convention  through  the  process  of 

inheriting  cultural  tradition.    In  the  system  of  ancient  Chinese  language,  there  are  a 

number  of  lexis  used  as  honorifics  expressing  respect  to  the King  and  the  elderly 

(Zhu,  2005;  Gu,  1990).  In  addition,  to  respect  the  aged  and  to  take  good  care  of 

children  have  long  been  a  virtue  and  a  fine  tradition  in  the  Chinese  society.  In  this 

regard,  politeness  behavior  along  with  the history  and  the  tradition  mingles  in  the 

specific cultural context.  

China  has  a  long  tradition  of  showing respect  and  attaching  importance  to 

education since the Han Dynasty (202 BC-220 AD). The Book of Han Dynasty (汉书
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hàn  shū),  which  is  the  first  history  book  focusing  on  one  single  dynasty,  recorded 

stories that the emperor respected teachers and promoted education. In the Dictionary 

of Chinese Idioms, more than twenty idioms are found to express the respect shown to 

teachers.  Respecting  teachers  remains  as  one  of  the  traditional  virtues  in  modern 

China. It is also one of the tasks in moral education. 

 

2.8  Rhetoric and Chinese Writing 

 

When concerning Chinese rhetoric, the book, The Literary Mind and Carving 

of Dragons, (Zhao, n.d.) (文心雕龙wén xīn diāo lónɡ) written by 刘勰 (liú xié, about 

465AD -521AD) in Southern Dynasties (南朝náncháo) period in the fifth century, is 

the bible. This ancient work is about literary critique, but in a recent study conducted 

by  Zhao  (n.d.),  he  overturns  “the  predominant  notion  that  rhetoric  is  entirely  the 

western  phenomenon”,  and  proposes  that  the book  is  “an  early  rhetoric  of  written 

discourse”.    The  book  provides  a  general view  on  Chinese  written  discourse.  The 

theory of the scholar刘勰 (liú xié), which is based on “Confucian philosophical and 

rhetorical  traditions”  (Zhu,  2005)  stresses  that  the  relationship  between  reader  and 

writer  plays  a  significant  part  in  the  process  of  writing.  The  purposes  and  social 

functions  of  writing  are  taken  up  in  this book  as  well.    The  aim  of  writing  is  to 

achieve social purposes (Li, 1994 quoted in Zhu, 2005). This statement is in line with 

Swales’  (1990)  genre  theory  that  the  goal  of  writing  is  to  fulfill  its  communicative 

purposes.  

Further, it is worth mentioning that the Chinese ancient rhetoric to some extent 

is in alignment with the ancient Greek rhetoric, that is, there is commonality between 

classical Greek and Chinese rhetorical traditions. Specifically, some basic conceptions 

of persuasive orientation concerning classical Greek and Chinese rhetorical traditions 

are examined, which are thought as crucial for analyzing the texts in this study. And it 

is believed that both rhetorical traditions are substantial in Chinese writing. 

According to the classical rhetoric of Aristotle, the famously known modes of 

persuasions are ‘logos’, ‘pathos’, and ‘ethos’ (William, 2009). ‘Logos’ refers to logic, 

and it constitutes the factual evidence employed in the oration; ‘pathos’ alludes to the 
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strategy  of  using  emotion  to  appeal  to  the  audience;  ‘ethos’  is  the  orator  or  writer’s 

virtue of being honest in order to convince the reader or the audience. Based on刘勰

(liú xié) in the Chinese rhetoric, at first 情 (qíng) is equivalent to ‘pathos’ in Greek 

rhetoric. And the expression of emotion should be moderate. Any excess of emotion 

in  writing  needs  to  be  restrained.  This  is also  one  of  the  orientations  of  Confucian 

philosophy.  Then, 理  (lǐ)  ,  which  could  be  seen  as  the equivalent  of  ‘logos’,  is  the 

logical  thinking  between  the  lines  of  the  written  texts.  In  general,  Chinese  rhetoric 

concentrates on情 (qíng)/’pathos’ and理 (lǐ)/’logos’ (Zhu, 2005). 

Moreover,  rhetoric  is  closely  related  with  grammar  in  both  classical  and 

modern Chinese (Hao, 2010). In the Chinese language, which belongs to sino-tibetan 

language  family,  all  lexicals  have  only one  grammatical  form.  Word  order  and 

particles  are  important  to  express  functions  of  the  language.  The  Chinese  grammar 

system has been changed through time. 

 In actuality, genre is a linguistic phenomenon which is intricate and complex. 

In 1986, Bhaktin (1986 quoted in Freedman and Medway, 1994) asserts that the forms 

of  genre  are  “much  more  flexible,  plastic and  free”,  which  indicates  that  it  is  not 

static; it is dynamic in nature. Language changes over time. Some may die out; some 

may  mutate  because  of  social  progress. The  Chinese  language  is  not  exceptional;  it 

has been changed from “classical written Chinese” (文言文wén yán wén) to “written 

vernacular Chinese” (白话文bái huà wén).  The difference between the two variations 

of  language  is  that  the  grammar  and  vocabulary  of  the  former  is  on  the  basis  of 

ancient  Chinese,  which  is  a  traditional  system  and  has  already died  out  with  the 

commencement of The New Culture Movement (新文化运动xīn wén huà yùn dòng) 

in  the  mid  1910s  to  1920s  of  the  last  century  (Lü,  1990).  The  latter  is  a  reformed 

modality  of  language,  and  the  current  modern Chinese  is  closely  associated  with  it. 

Unsurprisingly, the reform gives rise to the establishment of a reformed grammatical 

system  of  the  Chinese  language.  Written  confession  as  a  culture-specific  genre  has 

changed greatly from ancient time to the modern era. It has inherited the tradition of 

the well-known edict of self-blame of the feudal emperors and has transformed into a 

distinctive  type  of  text  on  account  of  its  communicative  purposes.  Although  the 

modern  Chinese  language  has  abandoned  the classical  lexico-  grammatical  system, 
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practically a pinch of the vocabulary and grammar of classical Chinese still remains in 

modern Chinese, which is accredited to be of high formality. 

In  the  Chinese  language,  rhetoric  and  grammar  go  hand  in  hand  when 

speaking of Chinese rhetoric; for example, the employment of auxiliary words loaned 

from  classical  Chinese  can  strengthen  the  grammatical  function  of  mood  or  attitude 

towards the matter the writer intends to express. The auxiliary 也 (yě), which has no 

meaning, serves the function of strengthening the rhetorical effect in modern Chinese 

(Xu, 2010). 

In the Ming (明朝mínɡ cháo，1368AD-1644AD) and Qing (清朝qīnɡ cháo，

1644AD-1912AD)  dynasties,  Eight-part  Essay  (八股文bā  ɡǔ  wén)  (sometimes 

translated as Eight-legged Essay) involves eight main headings and is stylized to cope 

with all topics in the writing in Keju Exam or The Imperial Examination (科举考试kē 

jǔ kǎo  shì).    The  candidates  are required  to  write  the  essay  in  conformity  with  the 

topic and the rigid structure of eight parts. It is believed to be a major written genre by 

using literary language of the classical Chinese in that era.  In this sense, the Eight-

part Essay (八股文bā ɡǔ wén) is a stereotyped way of writing.  All candidates should 

strictly  follow  the  form  (Gao,  2005).   This writing genre is an important part of the 

Chinese  writing  tradition.  Even  though it  was  abolished  in  1912,  the  influence 

remains formidable in modern Chinese writing. 

 

2.9  Genre Practice Used by Students in Educational Institutions 

 

In the Chinese context, there are a large number of genres used by people in 

both mundane activities and formal settings. In the educational institutions, students 

adopt different types of genres in order to realize their own communicative purposes. 

One of the most common genre practices is writing a letter or an e-mail to teachers, 

which is a conventionalized means of communication in the discourse community.  

 

2.9.1  Epistolary Style（书信体（书信体shū xìn tǐ）） 

The format of modern Chinese letters is a stabilized style. But in fact writers 

may use different linguistic representations to convey their meanings and indicate the 



40 
 

relationship  with  the  receiver.  One  typical  characteristic  is  that  the  salutations  vary 

when the addressees have distinctive identities. Some rules are to be followed when 

writing letters: 1) when the addressee is senior than the writer, the way of addressing 

him/her is different. For example, dear father (亲爱的父亲qīn ài de fù qīn); dear aunt 

Wang (亲爱的王阿姨qīn ài de wáng ā yí); 2) when sending the letter to one who is of 

the  same  generation  or  one  who  is  younger than  the  addresser,  the  name  of  the 

addressee  can  be  directly  mentioned  in the  salutation  phase.  For  instance,  dear 

Wangfang (亲爱的王芳qīn ài de wáng fāng) or simply address the name ‘Wangfang’ 

without ‘dear’; 3) when addressing teachers, the salutation is changed to for example, 

dear  teacher  Wang(亲爱的王老师qīn  ài  de wáng lǎo  shī);  respected  professor 

Wang(尊敬的王教授zūn  jìng  de wáng jiào  shòu).  Here  only  the  surname  of  the 

teacher or professor is mentioned, which showcases the respect and reverence towards 

teachers and professors, although it is a social convention. On the other hand, the way 

of addressing hints the extent of seriousness and formality of the letter.  Furthermore, 

this  way  of  addressing,  to  some  extent,  can reveal  the  social  status  of  the  addresser 

and the addressee. An example of a letter to a professor is shown as follows: 

 

Table 2.1  Chinese Epistolary Style 

 
 

Chinese Epistolary Style 

Respected professor [surname] (尊敬的[surname]教授zūn jìng [surname] jiào shòu) Addressing 

How are you [H]? (您好,nín hǎo) Greeting  

Omitted  Body  

Yours respectfully; salute (此致敬礼cǐ zhì jìng lǐ) Closing salutation 

your [H] student (您的学生nín de xué shēng):[Full name of the sender] Signature and date 

 

As indicated from the table above, a polite and respectful tone is fundamental 

when students write a letter to their teachers. It is a typical communicative interaction 

between students and teachers in the educational institutions.  
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2.9.2  Common Official Documents  

Another  genre  practice  that  students often  employ  is  writing  of  common 

official documents. This spectrum of genre can be separated into different sub-genres. 

One of the sub-genres, for example, application (申请shēn qǐng) is used by students 

frequently. The format is as follows: 

 

Table 2.2 Application Format Used by Students 

 
 

Application 

Application (申请, shēn qǐng) Heading 

Respected  professor  [surname] (尊敬的[surname]教授,  zūn  jìng [surname] 

jiào shòu) 

Addressing 

Omitted Body 

Yours respectfully (此致敬礼, cǐ zhì jìng lǐ) Closing salutation/without

Applicant (申请人, shēn qǐng rén)：full name Signature and date 

 

Table  2.2  manifests  that  the  application  document  usually  contains  heading, 

addressing,  body,  closing  salutation  or  without  salutation,  and  signature  and  date.   

The applications are official documents sent to higher authorities. In the educational 

institutions,  students  submit  to  teachers  or school  authorities;  for  example,  when  a 

student is in need of financial assistance, they may write an application to the school 

authority for granting them scholarships. Zhu (2005) explains that in Chinese practical 

writing,  the  official  document  submitted  to  higher  authorities  is  called  bottom-up 

relationship (上行shàng xíng). It is a highly formalized and standardized written text. 

The  lexis  employed  should  be  considerably  formal,  and  in  order  to  attain  the 

communicative purposes, the writer is supposed to follow the writing format as well. 

 

2.10  Culture Approach 

 

Culture  transmission  is  closely  related to  language.  That  is,  language  is  a 

carrier  to  pass  cultures  from  one  generation  to  another.  The  notion  of  culture 
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comprises five constituents: history, religion, values, social organizations and language. 

In case of using a language, Haviland (2011 quoted in Samovar, et al., 2010) puts it, 

without  our  capacity  for  complex  language, human  culture  as  we  know  it  could  not 

exist.  This  shows  that  language  is  essential  to  cultures.   The  meaning  of  culture  is 

conveyed  by  a  number  of  characteristics.  In  this  respect,  culture  is  envisaged  to  be 

learned, to be dynamic, to be transmittable, to be shared, to be based on symbols, and 

to be an integrated system (Samovar et al, 2010). All this gives rise to a discipline of 

culture studies, which seeks to interpret and understand cultural phenomena within a 

given  society.   According  to  culture  theory,  language  is  regarded  as  a  reflection  of 

cultural values, one of which is the high and low power distance within a culture.  

The Chinese society belongs to a high power distance culture because of some 

historical reasons. Basically, the modern Chinese society is greatly influenced by the 

ancient  social  paradigm.  Politically,  when  the  last  emperor 溥仪  (pǔyí)  of  the  Qing 

Dynasty  (清朝qīnɡ  cháo)  abandoned  the  throne  in  the  year  1912,  China  terminated 

the feudal monarchy system, which lasted over 2000 years. In this long period of rule 

by feudal monarchy, people were hierarchically stratified into different classes. On the 

other  hand,  ideologically,  the  then  feudal  government  employed  Confucianism  to 

direct its governance. More or less, all this determines the Chinese society to be one 

with  a  high  power  distance  culture.  Meanwhile,  people  in  the  same  culture  use 

language to realize certain social and cultural functions. For the most part, language is 

used  for  communicative  exchange  in  all mundane  activities.  People  send  messages 

through  an  abundance  of  channels  every  day. They  chat  with  friends  either  face  to 

face  or  via  others  means  of  communication.  They  may  use  both  written  and  oral 

means to express what they intend to present to a person or other persons. By using 

language in communication, people’s identity could be revealed even within the same 

culture and society because the employment of words may display information of the 

interactants.  

In  2010,  Samovar  et  al  quoted  a  Chinese  proverb,  which  goes:  Consider  the 

past and you will know the present. This demonstrates that history plays a vital part in 

the  formation  of  the  Chinese  culture.  History  and  tradition  perpetuate  in  people’s 

mind  and  mundane  life.  To  Esler’s  (n.d.  quoted  in  Samovar,  et  al.,  2010)  belief, 

modern-day China continues to be influenced by its imperial past.  He says, “in fact, 
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twentieth-century  China  is  still  governed  to  a  striking  degree  by  ideas  that  first 

emerged two or three thousand years ago.  This implies that the influence of history 

and tradition is shockingly powerful.  

 

2.11  Previous Studies 

 

Genre analysis has been established into a relatively mature research approach 

with  over  twenty  years  of  development.  Modern  genre  theory,  from  the  intuitively 

perceived  genre  in  conversation  (Bhaktin  (1986  quoted  in  Freedman  and  Medway, 

1994)) to genre theory of Swales (1990), genre has attracted considerable attention of 

researchers  and  analysts.  English  as  a  ‘lingua  franca’  has  been  unprecedentedly 

investigated, especially the RAs (research articles).  Written texts of other settings (for 

example,  business  and  legal  discourse, etc.)  are  gradually  being  caught  by  the 

practitioners’  eyes;  nevertheless,  only  few  research  have  been  done  in  investigating 

genres in the Chinese language and other languages. Amidst all the researchers, Zhu 

(2005)  made  a  comparison  between  Chinese business  letter  and  English  business 

letters. Principally, she examined the differences of the two cross-linguistic variations 

in terms of the rhetorical moves and steps and salient linguistic signals. In her study, 

Written  Communication  across  Cultures,  she  employed  the  Chinese  traditional 

rhetorical theory to examine the letters and theoretically compares Chinese rhetoric to 

western rhetorical theory from as early as the period of Aristotle.  She also presented 

the history and tradition of Chinese genre writing.   

Another salient study done by Li (2011) is about the edict of self-blame and 

self-reflection in Ming Dynasty (明朝mínɡ cháo). It showed the details of the edicts: 

the background and the reasons of the issuance of the written texts. And the researcher 

further  posited  that  in  Ming  Dynasty  (明朝mínɡ  cháo),  the  issuance  of  the  imperial 

edict  had  been  conventionalized  in  the  royal  court.  Although  this  research  was 

completed through perspectives of history, it is of great value to the present study on 

analyzing  written  confessions.  The  edict  of  the  monarch  in  ancient  times  could  be 

seen  as  the  predecessor  or  a  prototype  for  the  formation  of  written  confession  in 

modern times.  
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The research conducted by Jung (2005) investigated business letters in Korean 

context. He examined the rhetorical structure of the Korean business letters and found 

out that in the specific context cultural and language tradition is the major influence to 

the  constructs  of  business  genre.  Also  he  analyzed  the written  texts  by  employing 

Swales’ (1990) genre theory and CARS model as a prototype and then mapped out the 

structure in line with the cultural context; however, it is lamentable that the research 

does  not  explain  why  and  how  the  historical  and  cultural  elements  impact  Korean 

written genres. Overall, this analysis was based on the linguistic characteristics of the 

Korean language, thus, it offers significant guidance for the present research.  

Moreover, Camiciotti (2005 quoted in Gillaerts and Gotti, 2005) carried out a 

research  on  business  letters from  the  second  half  of  19th  century  to  the  present 

business genres. This study highlighted how business letters changed diachronically in 

the  historical  context.  Different  discourse  pattern  was showcased  by  the  comparison 

between  the  genre  and  subgenre.  In  this study,  he  further  mentioned  that  cultural 

factors and historical change play an important part in the formation of the genre. As a 

whole, this research aimed to unravel linguistic features of the written texts and also 

explained the formation of the genre in that historical context. All this is in alignment 

with  the  current  study  that written  confession  as  a  genre  has  been  shaped  by  the 

culture from the ancient time to the present.  

Further,  Ora-Ong  Charkorn  (2006)  found out  that  Thai  business  letters  of 

requests differ considerably in language use than the counterparts in western context. 

Subsquently,  also  from  cross-cultural  perspectives  she  investigated  how  Thai  sales 

promotion  and  invitations  differ  from  western  genres  by  using  contrastive  rhetoric 

(Ora-Ong Chakorn, 2002). According to the researcher, genre writing in Thai context 

is  largely  culture  bounded,  which  indicated  that  language  and  culture  are 

complementary  to  each  other  (Saville-Troike,  1982  quoted  in  Ora-Ong  Chakorn 

2005).  In  this  sense,  context  and  culture count  in  depicting  genre  conventions  in 

different  languages;  thus  these  studies  provide  heuristic  visions  for  the  current 

research.  Also,  in  another  research conducted  in  2008,  Ora-Ong  Chakorn  reported 

how  chairmen  of Thai  companies  managed  to  convey  “positive  meaning”  in  annual 

reports  under  the  circumstances  of  the  1997  economic  crisis.  Findings  showed  that 

rhetorical  strategy  and  linguistic  features  are  identifiable,  some  of  which  are 

interrelated with the culture. 
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What’s  more,  Tessuto  (2011)  has  investigated  an  aspect  of  legal  discourse:  

Legal  Problem  Question  Answers  in  the  UK  academic  writing  context  and  Italian 

professional  writing  context.  This  study indicated  that  disciplinary  culture  and 

language may shape generic and discoursal patterns. In other words, the intertwining 

of  linguistic  behaviors  and  sociocultural  elements  is  crucial  to  the  interpretation  of 

language. 

 

2.12  Conclusion 

 

To summarize, in this chapter, a synopsis of genre theory has been presented, 

in  which  Swales  (1990)  and  Bhatia  (1993) have  been  accentuated  to  back  up  the 

present research. CARS model offered by Swales (1990) is a precedent in the field of 

genre studies, which provides reasonable theoretical framework for analyzing genres 

in areas of academic and research settings and ESP, which is the theoretical starting 

point for me to conduct the present research. By following this approach, moves and 

steps  of  a  genre  could  be  generalized  in consistency  with  the  specific  written  texts 

collected; meanwhile, Bhatia’s (1993) model of identifying unfamiliar genres pave the 

way for exploring genres in settings aside from ESP and many others. Due to the fact 

that  written  confessions,  as  a  cross-cultural  variation,  has  not been  explored  by 

researchers  from  the  perspective  of  genre.  The  CARS  model  (Swales,  1990)  along 

with  the  method  offered  by  Bhatia  (1993) provides  a  prototype  for  conducting  the 

present research. 

 

 

 

 



 

CHAPTER 3 

 

RESEARCH METHODOLOGY 

 

This  chapter  describes  in  detail  data  collection  and  analysis. At  the  beginning, 

the significance of the current study is provided, followed with a review of the aims and 

objectives that the research endeavors to explore. Then, the research design of the study 

is  to  be  displayed  on  the  basis  of  the  theoretical  frameworks  employed  in  this  study. 

Successively, factors in relation with data collection are to be demonstrated. The macro 

level analysis employs mainly the most influential CARS model introduced by Swales 

in  1990  and  the  theory  expanded  by  Bhatia  (1993),  both  of  which  are  the  main 

backdrop of the present study. And in the micro level analysis the written confessions 

are  examined  through  the  parameters  of  politeness  theories,  culture  factors,  rhetoric 

elements and the theory of language and power, to just name a few.  

   

3. 1  Significance of the Study  

 

Although  the  research  follows  mainly  the  research  convention  in  genre 

studies, it will provide some insights for carrying out studies in the field. In the first 

place,  it  presents  a  new  angle  for  the  field of  genre  studies. Although  the  analysis 

conducted  in  the  study  principally  follows  a  synchronical  approach,  it  employs 

diachronical  evidence  to  unfold  written  confession  as  a  culture-specific  genre  and 

explore the reasons why the Chinese context cultivates this specific written text type. 

Further, genres for pedagogical ends in English and other fields have been examined 

and  strings  of  research  have  been  conducted.  However,  cross-cultural  genres  like 

written confessions also deserve recognition.  

Admittedly,  English  has  been  universally  recognized  as  a  global  language. 

More important, it has become the language of the international academia. In the field 

of  ESP,  EAP,  and  other  professional  settings,  genres  have  been,  to  a  large  part, 

thoroughly  investigated.  And  it  is  not  doubted  that  genre  theory  has  been  greatly 
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developed  by  exploring  the  English  language.  Nevertheless,  it  is  lamentable  that 

genres  in  other  languages  seem  to  have  been  largely  overlooked  by  genre  analysts. 

Theoretically, genre approach as a tool of examining all languages could be applied 

for genres in all languages. It is known that all languages are equal, no matter it comes 

from  the  most  primitive  village  or  a civilized  society  (Suessmilch,n.d.  quoted  in 

Fromkin, Rodman and Hyams, 2007: 5). In this respect, exploring unfamiliar genres 

of other cultures and context is of significance to the knowledge world. Meanwhile, to 

aggregate and identify more genres in different languages and cultures helps maintain 

the  diversity  of  genres  in  languages. The  world  is  supposed  to  be  monotonous  with 

analyzing only the English language. To make an analogy, the identification of a new 

species  will  enrich  our  knowledge  of the  science  of  biology.  The  purpose  of 

investigating  a  language  is  to  elicit  possible  laws,  i.e.  linguistics  for  describing  and 

explaining  a  language,  although  the  current  trend  in  the  academia  of  linguistics 

mainly eyes up research for applied ends. However, the ignorance of culture-specific 

genres might have violated the original intention of linguistics.     

The  analysis  of  written  confession  is  a  way  of  expanding  the  vision  of  the 

researchers and practitioners of genre studies to include focus on genres not only in 

English  but  also  in  other  languages.  Since written  confessions  are  a  culture-specific 

genre that is little-known to the academic world, this study is aimed to introduce them 

by a diachronically comparative method to investigate the similarities and differences 

of  written  confessions  in  both  modern  times  and  ancient  China,  even  though  this 

attempt  is  found  scarcely  in  genre  studies.  Basically,  experts  concentrate  mainly  on 

texts in the form of synchronic approach. Accordingly, both approaches are utilized in 

this research in order to fully decipher the texts so as to give direction to the specific 

context. Therefore,  this  practice  might  be  a  new  attempt  to  conduct  the  analysis. At 

the  same  time,  the  introduction  of  this  particular  genre  in  Chinese  context  will  be 

heuristic as a way of encouraging other researchers to discover more unknown genres 

and shed light on discovering genres as cross-cultural variations and thus enrich and 

broaden  the  scope  of  genre  studies.  Hopefully,  the  analysis  could  yield  significant 

insights for researchers and experts to explore more genres that jointly constitute the 

global language family. Moreover, the research to some extent has proposed a model 

of  a  combination  of  move  analysis  conditioned  with  socio-cultural  knowledge.  

Specifically, socio-cultural context has been stressed to decode the genre.  
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3.2  An Overview of the Research Design 

 

The  main  purpose  of  the  present  study is  primarily  to  unveil  the  recurring 

pattern,  moves  and  steps  within  the  genre  of  written  confession.  And  through 

examining  the  micro  level  of  the  written  documents,  the  typical  conventionalized 

linguistic  features  are  to  be  demonstrated.    Written  confession  as  a  culture-specific 

linguistic  product  is  to  be  identified  as one  of  the  members  of  the  field  of  genre 

studies.  Particularly,  two  objectives  will  be attempted  in  the  study:  1)  to  identify 

written confessions as a genre according to related genre theories; 2) to interpret the 

Chinese  context  that  germinates  written  confession;  3)  to  synthesize  the  rhetorical 

moves  and  steps  of  written  confessions;  and 4)  to  investigate  the  salient  linguistic 

features  of  each  move  and  step  in  consideration  of  its  communicative  purpose. The 

research questions in the study are as follows: 

1)   What  are  the  moves  and  steps  of  written  confessions  in  tertiary 

education in China?  

2)   What are the possible factors in the specific context that influence 

the construct of the target genre? And 

3)   What are the recurring linguistic features and signals in the written 

documents?   

To answer the three research questions, a research design is to be presented to 

conduct  the  analysis.  Specifically,  a  two-layered  method,  which  is  intended  to 

examine the external features and text-internal properties of the written texts, will be 

employed  in  the  research.  First  and  foremost,  CARS  model  proposed  by  Swales 

(1990) is utilized to conduct the research. This initial step is fundamental for a deeper 

analysis  of  the  written  texts.  The  analysis  is  thought  to  be  valid  only  if  the  written 

texts could be identified as a genre or sub-genre. Successively, the prototype of Sales 

Promotion  Letter  offered  by  Bhatia  (1993) is  to  be  employed  to  map  out  possible 

moves and steps within the genre.  

The  investigation  of  utilizing  the  two-layered  method to  explore  genres  is  a 

conventional attempt for written confessions. The field of genre studies fundamentally 

emphasizes  on  genres  in  the  English  language.  Unfamiliar  genres  like  written 

confessions are novel to the field of genre studies and have not been investigated so 

far.  Thus,  the  two-layered  method  conditioned  by  the  socio-cultural  factors  of  the 
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genre  could  inaugurate  an  example  of  genre  identification  in  languages  other  than 

merely English. The roles of context and cultural tradition are stressed in the process 

of the identification and the analysis of the text type.  

As far as the micro level analysis is concerned, the theories of politeness and 

face,  language  and  power,  and  culture  approach,  etc.  will  be  used  in  the  present 

research  as  coding  system  to  magnify  linguistic  and  grammatical  features  of  the 

written text type.  

      

3.3  Data Collection 

 

In  the  present  study,  a  corpus  consisting  of  30  written  confessions  were 

established, which were collected from three universities, namely Guizhou Universities for 

Nationalities (GUN), Guizhou Normal University  (GNU),  and  Guizhou  Commercial 

College  (GCC),    in  the  province  of  Guizhou,  Southwest  of  People’s  Republic  of 

China.  

 

3.3.1  Chinese Tertiary Education 

To start with, a summary of the Chinese education system needs to be added 

so as to fully comprehend this specific genre. Chinese modern education begins in the 

late 19th century by adopting thoughts and paradigms of western education. And the 

education  becomes  prosperous  unprecedentedly  in  the  new  millennium.  The  system 

constitutes  kindergarten,  primary  school, secondary  school,  technical  and  vocational 

school and university. Children’s school age to primary school is 6 to 7. The length of 

primary  school  is  six  years.  After  that  students  begin  their  middle/high  school 

education, which is divided into two parts, namely, junior high school and senior high 

school. Some of the students start the other three years of high school education and 

others  may  go  to  vocational  schools  when  they  pass  a  regional  exam  for  junior 

students. When students complete six- year education in high school (3 years in junior 

and  the  other  3  years  for  senior),  they  have to  compete  in  the  National  College 

Entrance  Examination  (NCEE)  or  National Higher  Education  Entrance  Examination 

to  qualify  for  university.  It  is  an  academic  examination  that  is  annually  held 

throughout China. The examination is a prerequisite for candidates entering the higher 

education  institutions  of  the  undergraduate  level.  Whether  or  not  students  can  be 
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admitted  by  universities  is  determined  by  the  overall  marks  they  earn  in  the  NCEE.  

Chinese higher education at the undergraduate level is mainly divided into programs 

of 4-year or 5-year (for medical students) duration. 

 

3.3.2  Research Site 

The province  of  Guizhou  is  located  in  the southwestern  part  of  China.  The 

capital city Guiyang lies in the centre of the province. It is mainly a mountainous area. 

Demographically,  Guizhou  is  diverse  in ethnic  minority  groups,  which  comprises 

more than 37% of the whole population of the province.  The three universities, where 

the data of the present study is collected, are in the capital city of Guiyang.   

The  targeted  population  mainly  ranges  from  first  year  students  to  junior 

students,  because  the  would-be  graduates,  namely  the  fourth  year  students  have 

internship  of  half  a  year  to  eight  months  outside  the  campus  before  graduation. 

Therefore,  it  is  rare  to  find  cases  from  this  group;  also,  the  data  was  collected 

anonymously so as to protect the privacy of the target groups. All written confessions 

were obtained from class advisors and other faculty members of the universities. All 

the  targeted  subjects  are  in  four-year  programs  in  the  three  comprehensive 

universities, whose majors range from the field of humanities to natural sciences.  

 

3.4  The Corpus  

 

In the study, a corpus consisting of 30 authentic written texts is established to 

examine the genre. The justification for selecting a small number of cases as a sample 

in  the  present  study  is  that written  confession  is  a  highly  private  written  document 

owing  to  its  specific  communicative  purposes.  Data  was  collected  without 

compromising  the  privacy  of  the  students. All  information  that  tended  to  violate 

confidentiality was removed. 

 

3.5  Theoretical Framework  

   

The  present  study  will  employ  CARS model  as  the  main  theoretical 

framework, which is developed by Swales (1990) in genre analysis. The research as 

whole  will  follow  the  method  proposed  by  Bhatia  (1993),  i.e.  the  model  of  sales 
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promotion letters. Possible rhetorical moves and steps will be mapped out. A micro-

analysis will then be conducted to show the linguistic realization (Bhatia, 1993) of the 

texts. 

 

3.5.1  Genre Analysis and Swales’ (1990) CARS Model 

CARS  model  of  Swales  (1990)  is  a  prototype  that  functions  as  a  flagship  in 

genre analysis. Although its strength lies in English for Academic Purposes (EAP) and 

English  for  Specific  Purpose  (ESP),  this  prototype  offers  space  for  generating  other 

moves for analyzing different written texts.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Figure 3.1  Swales’ CARS Model of Rhetorical Moves in RAs 

 

As  indicated  by  Figure  3.1  above,  each  move  or  step  is  to  fulfill  specific 

communicative purposes. This workable text type has been identified from analyzing 

academic research articles (RAs), which provides implications that written discourse 

has observable recurring patterns, with different linguistic realizations.  

 

 
   Swales’ CARS Model of Rhetorical Moves in RAs  
 

Move 1 Establishing a territory 
Step 1 Claiming centrality and/or 
Step 2 Making topic generalization(s) and/or 
Step 3 Reviewing items of previous research 

Move 2 Establishing a niche 
Step 1A Counter-claiming or 
Step 1B Indicating a gap or 
Step 1C Question-raising or 
Step 1D Continuing a tradition 

Move 3 Occupying the niche 
Step 1A Outlining purposes or 
Step 1B Announcing present research 
Step 2 Announcing principal findings 
Step 3 Indicating Research Article structure 

       (Quoted from Swales, 1990: 141) 
 



52 
 

3.5.2  Bhatia’s (1993) Development of Move Analysis 

Bhatia  (1993)  has  developed  move  analysis  proposed  by  Swales  (1990)  for 

analyzing  unfamiliar  genres,  which  is  also  heuristic  for  the  present  research.    He 

continues the tradition of move analysis and has broadened the research scope ranging 

from  business  setting  to  legal  discourse.  Business  communication  so  far  has  been 

explored on the basis of Bhatia’s insights and developed approach of move analysis. 

The  contributions  made  by  him  have  brought  about  blossoming prospects  for  the 

identification  of  unfamiliar  genres. The  pioneering  research  done  by  Bhatia  was  the 

analysis  of  sales  promotion  letters  in  business  communication.  The  seven-move 

structural model was observed as follows: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Figure 3.2  Move Structure of Sales Promotion Letter 

 

Apart  from  CARS  model  as  Figure  3.2  displays,  this  move  structure  again 

indicates that any highly conventionalized type of text may have scheme moves that 

govern  the  texts;  consequently,  other  moves  could  be  reproduced.  Annual  reports, 

      
Move Structure of Sales Promotion Letter 

1. Establishing credentials 

2. Introducing the offer 

(i) Offering the product or service 

(ii) Essential detailing of the offer 

(iii) Indicating value of the offer  

3. Offering incentives 

4. Enclosing documents 

5. Soliciting response 

6. Using pressure tactics 

7. Ending politely 

(Quoted from Bhatia, 1993: 46, 49) 
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business correspondence, job applications could exemplify this. Written confession is 

a culturally incubated product and a social convention, thus, it is possible to extract a 

formula by examing written confessions.  

 

3.6  Communicative Purposes of Written Confession 

 

Having  presented  the  analytical  framework  adopted  from  Swales  (1990)  and 

Bhatia  (1993),  I  would  like  to  state  the communicative  purpose  of  written  confession. 

Written  confession is  a  formal  text  written  by  students  addressed  to  teachers  in  the 

Chinese  educational  context.  And  it  is  also  known  as  self-criticism  or  self-blame.  As 

pointed  out  in  the  preceding  chapter,  due to  historical  and  cultural  reasons,  the 

relationship  between  teacher  and  student  in  China  is  asymmetrical.  That  is,  the  teacher 

wields more power than students and they are supposed to be obedient to their teachers. 

The premise that students need to elaborate a written confession is mainly that they might 

have committed certain misconducts in their academic study or they might have violated 

norms  of  conduct,  issued  by  the  institution.  Students who  violate  these norms  will  be 

punished.  Consciously  they  are  required  to  confess  to  their  teacher  in  search  for 

forgiveness. Crafting a written confession may mitigate their feeling of being guilty. On 

the  other  hand,  submitting  a written  confession to  teachers  is  a  way  of  showing 

repentance  and  remorse  after  having  committed  violations.  Thus  the  communicative 

purpose  of  written  confession is  to  seek  forgiveness  from  teachers  and  to  petition  a 

second chance to correct their behaviors. For this reason, written confessions are seriously 

elaborated in a formal but restrained format and in a definitely sincere and respectful tone.  

Written  confession  is  a  culture-specific  written  text  which  is  a  one-polar 

action.  Students  submit  it  without  response in  any  formal  written  format  from 

teachers. After submitting the confession, teachers may act instead of writing back to 

students. That is, after the submittal, teachers are possibly to converse with students, 

and the conversation is likely to be a Dutch-uncled one in order to raise the awareness 

of  the  confessor  not  to  commit  misconducts  again.  In  this  sense,  the  aim  of 

elaborating a written confession is to seek mitigation or exemption from punishment; 

hence, the more honest and sincere in tone the confession is, the more the teachers are 

to be convinced; the teachers thus might possibly show sympathy towards them.  
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In sum, the main function of written confession is to confess and to convince 

the confessee for granting a chance to adjust their actions and behaviors. Hence, the 

confessors’ intentions or the communicative purposes of writing the confessions are: 

1) The confessor is in a subordinated position addressing the confessee, and the main 

function of the elaboration is to search for support and forgiveness because of certain 

misconducts  committed;  2)  The  credit  of  the  confessor  has  been  challenged,  and  a 

confession  might  function  as  a  trust-earning  device  to  win  back  an  advantageous 

situation in order to continue their education in the institution. In this respect, crafting 

a confession is a means to maintain one’s self-face.  

The  specific  communicative  purposes  of  written  confession  determine  students’ 

employment  of  a  linguistic  and  functional  formula.  The  following  chapter  will 

describe  the  detailed  analysis  of  both  the  macro-structure  and  the  text  internal 

properties of the culture-specific written documents. 

 

3.7  Conclusion 

 

In the chapter on research methodology, first and foremost, the significance of 

the  study  is  offered.  Subsequently,  an  overview  of  the  research  design  is  reiterated, 

followed  by  a  general  introduction  of  the  data  and  the  research  site.  Fourthly,  the 

theoretical and analytical frameworks proposed by Swales (1990) and Bhatia (1993) 

are highlighted as for the analysis in the next chapter, which is chapter 4. At last, the 

communicative purposes of written confessions are accentuated, which is the ultimate 

goal for move analysis.   

 
 



 

CHAPTER 4 

 

DATA ANALYSIS AND FINDINGS  

 

 The data collected which will be analyzed in detail is twofold in this chapter: 

in the first section, an analysis of the macrostructure of the written texts is displayed. 

That is, the structural and rhetorical moves will be drawn out by means of inductive 

reasoning  based  on  the  corpus  by  applying  the  analytical  framework  elicited  in  the 

previous chapter. That is, the analysis is based on the tenets of genre analysis of both 

Swales (1990) and Bhatia (1993). Subsequently, the microstructure of the texts is to 

be  examined  in  the  second  section.  Politeness  theory  and  rhetorical  theories  will  be 

employed  to  decipher  the  data  conditioned  with  the  examination  of  socio-cultural 

context. In this respect, discoursal features will be revealed from the textual evidence.  

 

4.1  Identification of Structural and Functional Units 

 

The present study aims to interpret written confessions elaborated by students 

at the university level in China, whose explicit communicative purpose is to confess 

the violations committed against norms of conduct issued by educational institutions. 

The final goal of the craft of a written confession is two-fold: to achieve forgiveness 

from  teachers  or  school  authorities  and  to search  for  mitigation  or  exemption  from 

punishment  by  teachers  or  school  authorities. In  this  section,  the  macro-structure  of 

written confession is proposed, followed by detailed explanations of each move and 

their respective linguistic realizations. 

 

4.1.1  Macro-structure of Written Confession 

First  and  foremost,  the  division  of  structural  units,  which  discriminates  from 

pure  textual  structure,  involves  rhetorical  and  functional  sense  based  on  local 

communicative purposes of a stretch of text (Camiciotti, 2005 quoted in Gilloerts and 
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Gotti, 2005). Theses structural units could be denominated as rhetorical moves, each 

of  which  serves  specific  local  communicative  purpose.  Also  the  identification  of 

rhetorical moves is a generic sketch for describing globally the written texts.  

 

  

 

 

 

 

 

 

 

 

 

 

 

 
 
Figure 4.1 Model of Rhetorical Moves in Written Confession 
 

After  having  examined  the  ten  cases  selected  from  the  corpus,  more 

importantly, each structural unit of the written text type, a ten-move frame (as shown 

above) was tailored to interpret the written text type. 

It is noted that the opening salutation move (addressing) and signature move 

were not included in the above move structure, which is in accordance with Bhatia’s 

(1993)  Sales  Promotion  Letter  Model.  The justification  is  that  as  mentioned 

previously in sections of 2.8.1 and 2.8.2, addressing and a signature with students’ full 

name is a normative move in letter-writing and common official document writing in 

Chinese  educational  institutions.  In  regard to  this,  written  confessions  are  related  to 

the two genres, namely, letter-writing and application. 

 

 

 

 

Model of Rhetorical Moves in Written Confession 

 

1. Greeting /without greeting 

2. Stating the violation committed 

3. Acknowledging the misconduct 

4. Narrating briefly the misconduct 

5. Expressing attitude or feeling towards the misconduct 

6. Asking for forgiveness 

7. Promising of self-correction in future actions 

8. Closing salutation/without salutation 
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Table 4.1  Frequency of Moves in Written Confessions 

 

 

Table 4.1 indicated that students were more likely to employ moves 4 and 7 in 

the written texts. That is, 29 out of 30, which occupied 96.7% of the total, tended to 

use these two moves. Also it is interesting to find that students were inclined to avoid 

using closing salutation when greeting move appeared at the beginning of the written 

documents. Only in two cases (15 and 18), the writers used closing salutation without 

greeting at the opening of the written documents. 

 

     Move1  Move2  Move3  Move4 Move5  Move6  Move7  Move8 

Text1 √  √  √  √ √ √  √ 

Text2 √  √  √ √ √  √  √ 

Text3    √  √ √ √  √  

Text4   √  √  √  √  

Text5 √  √  √ √  √  √ 

Text6   √  √ √  √  

Text7 √  √  √  √  √  √ 

Text8   √  √    √  

Text9 √    √ √  √  √ 

Text10 √  √  √ √ √  √  √ 

Text11   √  √  √ √ √  √  

Text12 √  √  √  √ √  √  √ 

Text13   √  √ √  √  

Text14   √  √ √  √  

Text15   √  √ √ √  √  √ 

Text16     √ √ √  √  

Text17   √  √  √  √  √  

Text18   √  √ √ √  √  √ 

Text19   √  √ √  √  

Text20    √  √  √  √  

Text21 √  √  √  √  √  √ 

Text22 √  √  √  √ √  √  √ 

Text23 √  √  √ √ √  √  √ 

Text24 √  √  √  √ √ √  √  √ 

Text25 √  √  √ √ √  √  √ 

Text26   √  √  √ √ √  √  

Text27   √  √  √ √  √  

Text28 √  √  √ √ √  √  √ 

Text29 √  √  √  √ √  √  √ 

Text30   √  √  √ √  √  

Total  14  19  20  29  25  17  29  14 
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The  following  case  is  illustrative  of  the  corpus  of  the  current  research, 

showcasing the details of each move of written confessions.  

 

Unit Text Moves 

1 尊敬的×老师 
Zunjing de laoshi 
Respected Teacher [surname of the teacher] 

Opening salutations 

2 您好 
Nin hao  
How are you [H] 

Greetings 

2 我想是我认真检讨我自己的时候了。 
Wo xiang shi wo renzhen jiantao wo ziji de shihou de 
I think I care confess my time 
I think it’s time for me to confess. 

Acknowledging the misconduct 
committed 

3 我自进校以来就开始喜欢网络游戏，慢慢的就开始沉迷其

中。 
Wo  zi  jinxiao yilai jiu  kaishi  xihuan  wangluo youxi,  manman  de 
jiu kaishi chenmi qizhong 
I since enter school begin like web game, gradually begin addict 
in 
I began to be fond of computer games when I entered college, 
and gradually became addicted to them. 
开始的时候还能应付学习，后来根本就无法跟上老师的教学

进度，这让我整个人很崩溃，就越发沉迷于游戏。 
Kaishi  de  shihou  haineng  yingfu  xuexi,  houlai  genben  wufa 
genshang  laoshi    jiaoxue  jindu,  zhe  rang  wo  zhenggeren  hen 
bengkui, jiu yuefa chenmi yu youxi. 
Begin  de  when  handle  study,  then  cannot  keep  up  with  teacher 
teaching, this make me collapse, more addict game 
At  the  beginning  I  can  barely  handle  the  lessons,  then  more 
and  more  I  could  hardly  keep up with  the class, which  made 
me sad and more addicted to the games. 
由于我这种种在学校的表现还惊动了我的父母，他们对我的

表现非常失望，我曾经是他们心目中的好孩子，有抱负，有

志向， 但是如今我却一无是处，这个学期每门功课都挂科。 

Narrating the story 

 Youyu  wo  zhezhongzhong  zai  xuexiao  de  biaoxian  hai  jingdong 
de wo de fumu, tamen dui wo de biaoxian feichang shiwang, wo 
cengjing  shit  amen  xinmuzhong de  haohaizi,  you  baofu, 
youzhixiang, danshi rujin wo qu yiwushichu, zhege xueqi meimen 
gongke dou guake. 
Because in school deed wake my parents, they very disappointed, 
I once their good boy, have ambition, but right now I nobody, this 
semester every course fail. 
Finally my parents knew what I have done in the college, and 
they were very disappointed with me. I used to be a good boy 
with ambitions, but right now I am a nobody. I have failed all 
courses this semester. 

 

4 我真是无颜见我的父母，我的家人了。 他们含辛茹苦送我上

大学，但是我却以这样的方式来回报他们，我感到非常的懊

悔。 
Wo  zhenshi  wuyan  jian  wo  de  fumu,  wo  de  jiaren  de.  Tamen 
hanxinruku  song  wo  shang  daxue,  danshi  wo  que  yi  zheyang  de 
fangshi lai huibao tamen, wo gandao feichang de aohui. 
I really no face see my parents, my family. They [idiom] hardship  

Presenting the emotion of 
being remorse 
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Unit Text Moves 

 send  me  university,  but  I  use  way  reward  them,  I  feel  very 
regretful 
I  really  can’t  bear  to  face  my  parents  and  my  family  again. 
They  sent  me  to  the  university  enduring  hardships.  But  I 
reward them in this way. I feel deep remorse. 

 

5 ×老师，在学校这两年来， 您对我一直非常的关心，经常鼓

励我，希望我能摆脱网络游戏，认真学习，但是我没有接受

您的建议，现在我终于意识到自己的危险处境了，如果我不

把注意力转到学习上来我很有可能将被学校除名，无法完成

学业。 
[surname]  laoshi,  zai  xuexiao  zheliangnian  lai,  nin  dui  wo  yizhi 
feichang  de  guanxin,  jingchang guli  wo,  xiwang  won  eng  baituo 
wangluo youxi, renzhen  xuexi, danshi  wo  meiyou  jieshou  nin  de 
jianyi,  xianzai  wo  zhongyu  yishidao  ziji  de  weixian  chujing  de, 
ruguo  wo  buba  zhuyili  zhuandao  xuexi  shang  lai  wo  henyou 
keneng jiang bei xuexiao chuming, wufa wancheng xueye. 
[surname]  teacher,  in  school  two  tear,  you  [H]  for  me  very  care, 
often encourage me, hope me get rid of web game, study hard, but 
I  no  accept  your  [H]  suggestion,  now  I  finally  realize  my 
dangerous  situation,  if  I  no  attention    academic  study  I  very 
possible drop, cannot accomplish study. 

Expressing appreciation to the 
teacher 

 You  [H]  cared  about  me  a  lot  since  I  got  into  college,  and 
encouraged me to get rid of computer games, and concentrate 
on my studies. But I did not follow your [H] advice. Now I

 

 realize  how  critical  my  situation  is.  If  I  do  not  pay  more 
attention  to  my  studies,  I  might  be  dropped  from  the  school 
and could not finish my study. 

 

6 ×老师，请您再给我一次努力的机会 
[surname] laoshi, qing nin zai gei wo yici nuli  de jihui 
[surname] teacher, please you [H] again give me another chance 
Please give me another chance. 

Requesting for forgiveness 

7 我一定改变自己，刻苦学习，完成学业，不负您和家人的期

望。 
 wo yiding gaibian ziji, keku xuexi, wancheng xueye, bufu nin he 
jiaren de  qiwang 
 I will change self, work hard, accomplish study, not let down you 
[H] and my family. 
I will change myself and work hard and complete my studies.  
I will not let you and my family down. 

Promising of self-
correction in future actions 

8 此致 cizhi 

敬礼jingli/ salute/ respectfully yours 
Closing salutations 

9 Signature of confessor (manually)  Signature  

 

With an abundance of examples provided, the subsequent section explains the 

text-internal properties involved in each move.  

 

4.1.2  Linguistic Realizations of Each Move 

Further,  the  analysis  has  exihibited  that  there  are  some  typical  linguistic 

features to realize their communicative purposes in different moves. 
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1) Move1: Greeting 

您好/ nín hǎo/you [H] well/ How are you?  

2) Move2: Stating the misconduct commited 

在未经学院领导的同意之下，我擅自带领班上同学去野炊。

Without the permission of the school authorities, I took the class for a picnic. 

3) Move3: Admitting the misconduct 

我错了/ wǒ cuò le / I wrong [ASP]/ I was wrong. 

4) Move4: Narrating briefly the misconduct 

从这个学期开始我在学习上有所懈怠，上课注意力不集中，在课

堂上使用手机上网聊天，浏览网页，错过了老师讲解的重点难点，课后根本没

有办法弥补，故而无法完成作业，也错过了老师要求的交作业的期限。  From 

this semester on I began to be lazy in my studies and did not concentrate myself in 

classes. And I used my mobile phone to surf the internet, so I missed most of the key 

points of the lessons. It’s difficult to make them up after class, thus I could not finish 

the assignments 

5) Move5: Express attitude and feelings towards the misconduct  

我感到非常的懊悔I felt remorse. 

6) Move6: Asking for forgiveness 

在此恳求您的原谅。I sincerely beseech your forgiveness 

7) Move7: Promising of self-correction in future actions 

我恳切地向您保证：我一定改掉不守时的毛病，做一个负责任，

守信用的人。 

Therefore,  I  promise  that  I  will  be  punctual  and  responsible  and  be  a 

man of his word. 

8) Move8: 此致敬礼respectfully yours  

Additionally, each written confession followed a format of a formal heading, 

addressing and signature, which were not included in the macro-structure.  

1) Heading: 保证书/检查 (written confession) 

2) Addressing: Respected professor [surname] (尊敬的[surname]教授) 

3) Signature: 保证人/检查人 (confessor) [full name of the confessor] 
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Written confession is a culture-specific genre. Nevertheless, it is dynamic per 

se,  which  is  originated  from  the  ancient genre  of  edict  of  self-blame.  The  cultural 

context gives rise to the appearance of written confession. In the modern epoch, to be 

specific,  cultures  merge  and  melt  greatly  as  transportation  and  channels  of 

communication advance. Written confession might possibly be interrelated with other 

modern  written  genres.  That  is,  the  individual  generic  boundaries  could  not  be 

maintained intact (Bhatia, 2005b: 88). 

In the case of the text type in the present study, it has been found that written 

confessions  are  similar  in  format  with  other  genres  as  epistolary  type  and  common 

official documents in educational institutions to serve the intentionality in communication.  

 

4.2  Text-internal Characteristics 

 

It needs to be pointed out that the salutation phase is distributed in two places. 

The first is at the beginning of the letter and before the main body of the letter. The 

greetings  usually  write, 你好nǐ hǎo  /how  are  you?;您好nín  hǎo /  how  are  you 

[honorific]? The former is to address the receivers who are younger or are of the same 

generation  with  the  addresser. And  the  latter  is  for  those  who  have  titles  or  social 

ranks  or  elder  than  the  addresser,  which is  a  form  of  politeness  behavior  in  the 

Chinese context.  The second place to salute is between the coda and the signature at 

the end of the written text. The addresser may give best wishes to the receiver and it is 

optional. And 此致敬礼 (cǐ zhì jìng lǐ), which could be literally translated as sincerely 

yours or respectfully yours in English, is a normative step in epistle writing.  

In  actuality,  written  confession  has  comparatively  stable  rhetorical  moves, 

which  will  complete  the  first  research  question  of  the  main  study.  This  will  be 

discussed  later  in  the  discussion  chapter. Unexpectedly,  by  having  examined  the  ten 

cases, two rhetorical move strategies were found as follows: 
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Table 4.2  Rhetorical Move Strategy 1 Used by Students 

 

Written confession Epistolary convention 

Heading No heading 

Opening salutation Opening salutation 

Greeting  Greeting  

Body Body 

Closing salutation  Closing salutation 

Signature  Signature  

                  

Table  4.2  displays  that  there  are  similarities  between  written  confession  and 

epistolary  style  in  Chinese  writing  convention. The  results  showed  that  14  students 

out  of  30  used  this  rhetorical  structure of  epistolary  style,  demonstrating  that 

normative  as  well  as  strategic  politeness  (Kenneth,  2005  quoted  in  Bargiela- 

Chiappini, et al., 2007) were utilized by students in crafting written confession with 

the communicative purpose of winning sympathy from teachers or school authorities. 

This might indicate that students tend to stress the relationship with the receiver using 

a sincere and respectful tone. 

However,  the  rest  of  cases  did  not  utilize  the  same  strategy,  which  was 

possibly  influenced  by  the  format  of  common  official  documents  in  the  educational 

institutions.  To  a  great  extent,  the  epistolary  style  was  discarded.  Students  were 

inclined to use formal style of writing official documents, i.e. applications. The style 

of writing applications is as follows: 

 

Table 4.3  Rhetorical Move Strategy 2 Used by Students 

 

Written confession Applications 

Heading Heading  

Opening salutation Opening salutation 

Body Body 

Closing Closing 

Signature  Signature  
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Table  4.3  may  suggest  that  students  who  employed  the  style  of  writing  an 

application  tended  to  display  formality  when  crafting  the  confession.  This  strategy 

might  possibly  showcase  the  serious  attitude  students  had  towards  what  they  had 

committed to win over the receiver. Fourteen confessors, which were 47% of the total, 

employed this strategy without greeting and closing salutation, which, to some extent, 

is in line with the writing of the official applications in the institutions. Additionally, 

two writers employed both rhetorical strategies in the written communication.  

The loanability of other genre colony entails students to realize their specific 

communicative purposes. The elicitation of genre serves as not only textual artifacts 

but also an instrument (Bhatia, 2005a: 34). That is to say, written confessions belong 

to  either  formal  epistolary  genre  or  official  genre  writing  owing  to  its  special 

communicative purposes.  

Regarding the analysis, it may be inferred that writers may choose genres from 

different  genre  colonies  as  to  realize  their  communicative  purposes.  In  this  respect, 

written  confessions  are  a  genre  compounded  by two  distinctive  genres,  which  is  in 

accordance with the assertion in the existing literature of genre analysis that writers 

tend  to  loan  genre  style  from  the  same  colony  to  form  a  new  genre  to  serve  their 

specific purposes of communication in business settings. The advent of advertorials is 

a mixed genre (Bhatia, 2005a) from the same colony, which functions partially giving 

information and partially advertizing.  

 

4.3  The Utilization of Lexicals 

 

One  of  the  most  salient  characteristics of  a  genre  is  the  linguistic  properties 

within  the  text  type,  which  principally  refer  to  lexical-grammatical  features  that 

enable one genre to be distinct from another.  

As  pointed  out  in  2.7  that in  the  Chinese  language, word  order  and  particles 

are important to express functions of the language. Therefore, it is feasible to examine 

the written texts through lexis.   

Grammatically, Chinese words are categorized into two broad groups, notional 

words (实词/ shí cí) and function words (虚词/ xū cí, in which 虚/ xū means empty or 

void) (Wang and Lü quoted in Zhang 2002: 3, 4). Notional words are defined as those 
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that  have  real  meanings,  which  occupy  the  majority  of  the  Chinese  words.  Parts  of 

speech,  for  example,  noun,  adjective,  auxiliary  verb,  numerals,  measure  words  and 

pronouns, all belong to this category. By contrast, function words refer to lexicos that 

serve only grammatical functions and do not have meanings by themselves. Together 

with  notional  words,  meanings  (phrases or  sentences)  can  be  constructed.    Unlike 

notional words, function words are minuscule in number. They are, nonetheless, one 

important ingredient of the Chinese grammar system. Totally, there are six categories 

of  function  words,  encompassing  adverb,  preposition,  conjunction,  particle,  interjection, 

and onomatope. 

 

4.3.1  Notional Lexicos 

By having examined the micro-level of the ten texts, some of the lexicals were 

utilized by students with high frequency, as shown in the following table: 

 

Table 4.4   Frequency of Notional Lexicos in the Written Texts 

 

Lexical Frequency 

Remorseful (后悔, hòuhuǐ) 16 

Ashamed (惭愧, cánkuì) 12 

Apologetic (抱歉, bào qiàn) 8 

Promise (保证, bǎo zhèng) 20 

Sincerity (诚恳, chéng kěn) 25 

Forgive (原谅, yuán liàng)  20 

 

Table 4.4 shows notional words (incuding verbs, nouns and adjectives) used in 

the corpus, indicating the characteristics of this specific written text type.  

Further,  there  was  a  considerable  quantity  of  adverbs  of  degree  in  the  data, 

which also belong to the notional category.    
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Table 4.5  Adverb of Degree Used in the Written Texts 

 

Category 

Adverb of Degree 

 

1st category 

 

2nd category 

 

3rd category 

极极/ jí /extremely 7   

极度极度/ jí dù/ extremely 1   

很很/ hěn /very;  19  

太太/ tài /very；；  1  

非常非常/ fēi cháng/very  14  

 

Tuo (2008) opines that Chinese adverb of degree can be classified into three 

types  (Lü,  1984  quoted  in  Tuo,  2008).  The  first  category  is  adverbs  that  express 

utmost mood; for example, extremely (极, jí); extremely (极其, jí qí), etc.; the second 

group is moderate in expressing writer’s mood, and examples are very (太/ tài); very 

(很, hěn); very (非常, fēi cháng); very (格外, gé wài) etc; the third class of adverb of 

degree is those that depict the weakest mood of the writer. It is emphasized that the 

first  and  the  second  categories  are  identified  after  having  investigated  the  data. And 

the third category, which is the weakest in terms of expessing the emotion of writers, 

was not found in the current data.  

 

4.3.2  Functional Lexicos 

As far as functional lexicos are concerned, particles in Chinese can be divided 

into three subcategories: structural, aspectual, and modal. Having examined the data, 

some  sentence-final  particles used  as  attitude  markers  are  identified  emphasizing 

emotion of the writers. From the perspective of pragmatics, Lu (2005) specifies that 

particles could reflect the attitude of speakers in verbal interaction.  

Based  on  the  data,  perfect  tense  was  unanimously  identified  in  the  written 

texts as a sentence-final particle. Specifically, aspect marker “了/le” was utilized by 

students,  which  revealed  that  they  acknowledged  the  violations  committed  and  held 

sincere  attitude  towards  these  misconducts  and  determined  to  self-reflect  and  self-

correct.  
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On the basis of the corpus, 啊/a, which serves as sentence-final particle, is a 

function  word  of  interjection  appeared  alongside  with  exclamation  mark  expressing 

exclamations and the emotion of the writers: 

1) 这样的事真是羞耻啊！/ zhè yàng de shì zhēn shì xiū chǐ ā / this 

matter really be shameful! 

2) 真是惭愧啊！/ zhēn shì cán kuì ā / really be ashamed!  

3) 实在是汗颜啊！/ shí zài shì hàn yán ā / utterly be ashamed!  

4) 我真是后悔莫及啊！/  wǒ  zhēn  shì  hòu  huǐ  mò  jí ā/  I  really  be 

regretful!  

Besides,  some  syntactic  features  were  shown  that  all  four  examples  are 

exclamatory  patterns  (是/ shì  /be  +  adj.[Object]  + 啊/a+  exclamation  mark),  which 

belong  to  Non-Subject  pattern  (Non-SP)  of  the  grammar  system.    The  syntactic 

property  showed  strong  emotion  of  the  confessor  towards  the  violations  they  had 

committed.  

 

4.3.3  Words Loaned from Classical Chinese 

In section 2.7 of the literature chapter, the fact has beeen pointed out that the 

Chinese  language  has  changed  considerably  pertaining  to  its  grammar  system. 

Generally speaking, functional lexicos from classical Chinese, to a great extent, have 

been  abandoned.  Nevertheless,  the  employment  of  a  moderate amount  of  functional 

words from classical Chinese could increase the formality of the written texts.  

Based on the data, some of the loaned functional lexicos were found; 

for instance, the use of “之/ zhī” is a borrowed word from classical Chinese.  

 

我还与之争吵 / wǒ hái yǔ zhī zhēng chǎo   

I still with him quarrel/ I still quarrel with him 

 

Here the “之/ zhī” is a personal pronoun used as object of the sentence 

from the archaic classical Chinese. Conventionally, “他/ tā /him” are used in modern 

Chinese.  
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首先我是一队之长/shǒu xiān wǒ shì yī duì zhī zhǎng/  

first I be team GNE leader/ first, I am the leader of the team. 

 

“之/ zhī” in this exemplar is utilized as genitive from classical Chinese 

substituting the use of “的/de” in modern Chinese lexical.  

 

希望[surname]老师原諒我们的无心之举 

xī wàng [surname] lǎo shī yuán liàng wǒ men GNE de wú xīn zhī jǔ 

hope teacher [surname] forgive our careless behavior/  

we hope you could forgive our careless behavior. 

 

As shown in the above example, “之/ zhī” is used as structural particle put at 

the  end  of  an  adjective,  which  is  also  a loaned  word  from  ancient  classical  Chinese 

taking place of “的/de” of modern Chinese. They are similar in form but different in 

function.  

Other  loaned  words  from  classical  Chinese  are  also  identified  in  the  corpus. 

“hence (故而, gù ér)” for example, is expressed in modern Chinese as “hence (所以, 

suǒ yǐ)”, which is seen as more formal than modern Chinese writing.  

The lexicals of should (应该, yīng gāi) and its negative form should not (不应

该,  bù  yīng  gāi)  are  frequently  used  in  the  written  texts,  which  is  interpreted  as 

emotionally  and  logically  should  and  is  inherited  from  classical  Chinese.  As  the 

following exemplars display:  

 

我应该自我批评 

wǒ yīng gāi zì wǒ pī ping 

I should self criticize  

我应该承担责任 

 wǒ yīng gāi chéng dān zé rèn 

I should shoulder the responsibility 
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This  practice  indicated  that  the  attitude  the  confessors  hold  towards  their 

transgressions  shows  their  repentance  towards  their  violations  and  the  sincerity  to 

confess and to self reflect.   

 

4.3.4  The Employment of Four-Character Idioms  

Four-character idioms and proverbs are employed with high frequency in the 

data.  These  idioms  and  proverbs  are  the  results  of  language  change.  An  idiom  is 

known  as  a  cultural  legacy,  which  contains  profound  implications  and  makes  the 

language  more  powerful.  Usually,  there  is allusion  to  a  classical  story  or  sayings 

behind  each  idiom. This  technique  could  make  writing  more  vivid  and  concise  thus 

increasing literary grace. For example, an idiom used in Case 5 is shown as follows: 

 

病入膏肓/ bìng rù gāo huāng  

In  the  Spring  and Autumn  Period  (chūn  qiū  春秋时期,  770-476  BC), 

King  Jing  of  the  State  of  Jin  fell  ill.  One  night  he  dreamed  that  the 

disease turned into two small figures talking beside him. One said, ‘I’m 

afraid  the  doctor  will  hurt  us.’ The  other  said,  ‘Do  not  worry.  We  can 

hide  above  huang  and  below  gao  (Gao  and  Huang  are  terms  used  in 

Chinese traditional medicine, which refers to inter cardiodia-phragmatic 

part of the human body). Then the doctor will be able to do nothing to 

us.’  The  next  day,  having  examined  the  king,  the  doctor  said,  ‘Your 

disease  is  incurable,  I  am  afraid, Your  Majesty.  It’s  above  huang  and 

below  gao,  where  no  medicine  can  reach.’  The  idiom  indicates  a 

hopeless condition (Anonymity, n.da.). 

 

Three  or  four  characters  or  sometimes  more  constitute  Chinese  idioms.  The 

Chinese idiom has its roots in the culture depicting ancient classical stories. It usually 

contains four characters, and there are also idioms consisting more than 4 characters, 

all  of  which  could  be  divided  into  two  categories,  commendatory  idioms  and 

derogatory idioms. The formation of idioms is a process of a long-time refinement of 

the  Chinese  language,  which  could  be  seen  as  both  a  linguistic  phenomenon  and  a 

social convention. And it serves the function of enriching the written texts. 
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4.4  Formulaic Language Employed 

 

Basically,  the  examination  of  the  rhetorical  moves  or  functional  units  of  the 

written text type was not sufficient to complete a deeper description and explanation 

of  it,  according  to  modern  genre  theory.  Fundamentally,  both  structural  and  textual 

characteristics  are  indespensible  in  describing  a  text  type  thoroughly.  The  highly 

formulaic  linguistic  representations  were invariably  used  by  the  students  in  the 

corpus:  

  

我错了/ wǒ cuò le / I wrong [ASP]/ I have admitted my misconduct; 

我保证改变自己 

wǒ bǎo zhèng gǎi biàn zì jǐ 

I promise to self-correct; 

我对自己所做的一切感到后悔莫及 

wǒ duì zì jǐ suǒ zuò de yī qiè gǎn dào hòu huǐ mò jí 

I feel remorseful about what I have violated;  

此致敬礼/ cǐ zhì jìng lǐ/ yours respectfully. 

 

In addition to this, in the opening salutation, students unanimously addressed 

the  receivers  as  “respected  teacher  +  surname”,  which  could  also  be  regarded  as 

formulaic language, which is mainly culture-bound.  

 

4.5  Linguistic Differences in the Signature 

    

As for the signature in the last move, students employed two distinct linguistic 

representations to realize the communicative purposes. 
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Table 4.6 Titles Used in Signature 

 

Rhetorical strategy 1 Rhetorical strategy 2 

学生student; or 

您的学生your[H] student 

检查人检查人confessor; or 

保证人保证人 confessor 

 

Table  4.6  presents  traces  of  interpersonal  referentiality  (Camiciotti,  2005, 

quoted  in  Gillaerts  and  Gotti,  2007)  in  the corpus  that  students  employed  strategies 

identifying themselves differently. The identity they constructed is “student” or “your 

[H]  student”,  which  indicated  that  some students  emphasized  their  relationship  with 

the  receiver  as  student  and  teacher,  while  others  chose  “confessor”  to  address 

themselves  as  confessor  and  confessee. Also,  students  were  found  to  use  signature 

manually in the corpus, which suggested the authenticity of the written text and the 

sincerity and seriousness students held in terms of confessing the violation committed. 

In addition, the signature contains the full name(s) of the confessor(s), whereas, at the 

head  of  the  text,  only  the  surname  of the  receiver  was  found.  In  Chinese  culture, 

addressing  others  using  the  linguistic  formula  of  title  +  surname  is  a  way  of 

manifesting  respect  to  the  addressee.  From  this  angle,  the  relationship  between  the 

two was again constructed.  

It  is  suggested  from  the  results  that  students  are  more  likely  to  employ 

distinctive  strategies  in  order  to  realize  the  communicative  purposes.  Also  in 

consideration of the expectations of the receiver when writing a confession, students 

will  possibly  borrow  from  other  established  writing  genres  to  serve  their  own 

purposes, as there are a vast amount of existing genres in the Chinese context. Also, 

the  relationship  between  students  and  teachers,  in  large  part,  determines  the 

employment  of  discoursal  and  rhetorical  strategies.  Having  investigated  the  text-

external  properties  of  the  genre,  written  confession  was,  to  be  exact,  influenced  by 

other  genres.  It  can  be  concluded  that  there  are  individual  differences  in  terms  of 

applying rhetorical moves in crafting the confession.  

Although the formation of the genre of written confession is complicated, the 

pilot study may provide a panorama of it by investigating both the text-external and 
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text-internal characteristics. Above all, the social and cultural context was specifically 

highlighted so as to probe deeper into why and how the genre has been formed and 

shaped. Dudley-Evans (n.d.) opines that genre is a nexus in which textual, social and 

cultural factors are involved in a discourse community.  

By  examining  the  text  type,  it  is  suggested  that  people  obtain  the  schematic 

knowledge of written confession from their cultural heritage. The issuance of edict of 

self-blame  of  the  ancient  feudal  emperors  is  the  historical  evidence  to  explain  the 

existence of written confession in modern China, which is a high culture context and 

collectivism is highly valued. Moreover, Confucianism is the mainstream ideology in 

the society, which demands all individuals comply with the authority. Some norms of 

conduct have long been established to direct people’s daily behaviors. To be specific, 

institutional power has been established since the Confucian epoch in which students 

are  physically  punished  when  they  committed  misconduct  in  school.  Written 

confession in modern times is more of a transformation from physical punishment to 

verbal commitment. In Esler’s (n.d. quoted in Samovar, et al., 2010) belief, “modern-

day China continues to be influenced by its imperial past”. He further asserts that, “in 

fact, twentieth-century China is still governed to a striking degree by ideas that first 

emerged two or three thousand years ago”. This implies that the influence of history 

and  tradition  is  shockingly  powerful.  Cultural  heritage  and  tradition  have  made 

considerable  impact  on  individuals  acquiring  schematic  knowledge  in  the  discourse 

community. Thus, genre convention is inevitably shaped and restrained by  individuals’ 

schematic knowledge or generic knowledge (Swales, 1990; Bhatia, 1993).  

 

4.6  Politeness Employed in Written Confessions  

 

Principally, politeness is one of the major ingredients to interpret the written 

texts.  Specifically,  other-oriented  politeness  has  been  utilized  by  students.  This  is 

exactly  Brown  and  Levinson’s  (1987)  theory  that  the  purpose  of being  polite  in  the 

interaction is to save face of the other or the hearer. On the other hand, owing to the 

relationship  between  the  two  parties  involved  and  the communicative  purposes  that 

confessors  tended  to  achieve,  students  were more  likely  to  maintain  their  self-face 

through  written  interaction.  It  has  become  a  normative  formula  from  cultural 

perspectives  that  students  should  be  polite  in  written  interaction  with  their  teachers. 
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Chen  (2001)  claims  that  the  efforts  of  the  addresser  to  save  the  face  of  self  or  self-

politeness  should  be  taken into  account  in  communication.  In  this  specific  cross-

cultural  genre,  both  writer  and  receiver’s  face  are  threatened.  On  the  one  hand,  the 

purpose of submitting a confession is to seek forgiveness from teachers. On the other 

hand, admitting one’s misconduct or confessing one’s dark side to others is an act of 

losing self-face. Although in the written texts the intention of students is to confess or 

to admit their misconduct, they manage to save their own self-face which the cultural 

tradition assigns them to do so.  

 

4.6.1  Self-Face Maintenance   

Self-face could be defined as one’s positive image shown to the public. In the 

current study, self-face refers to students’ image to the receiver. Self-face maintenance 

is also noticeable after having examined the data. Chen (2001) argues that self-face is 

also significant in interpreting linguistic behaviors of the interactants. Linguistic and 

rhetoric strategies such as euphemism have been decoded from the written text type, 

through  which  the  confessor  aims  to  save  their  self-face.  Owing  to  the  fact  that  the 

communicative purpose of the genre mainly is to sincerely confess to the addressee, 

the addresser’s self-face, to a great extent, has been challenged.   

Consistently  in  the  corpus,  confessors attempted  to  avoid  the  expressions  for 

example,  theft  (偷,  tou/)  and  cheating  in  exams (作弊,  zuo  bi).  Two  examples  are 

shown below:  

 

我忍不住看了×同学的试卷。 

 

wǒ rěn bú zhù kàn le tóng xué [name of the classmate] de shì juàn 

I can’t help looking [ASP] classmate’s examination paper 

I can’t help glancing at one of my classmate’s exam paper 

 

在没有求得当地老百姓的同意之下私自采摘了地里的西瓜解渴/zài 

méi yǒu qiú dé dàng dì lǎo bǎi xìng de tóng yì zhī xià sī zì cǎi zhāi [ASP] 

dì  lǐ  de  xī  guā  jiě kě /  no  permission  locals  pick  secretly  watermelon 

from fields.  
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The expressions have been found can’t help glancing (忍不住看了rěn bú zhù 

kàn le) and pick secretly the watermelons or pick the watermelons without permission 

(私自采摘西瓜/ sī zì cǎi zhāi xī guā). Theft and cheating in exams are regarded as a 

highly  immoral  action  in  Chinese  society  and it  is  believed  to  be  a  most  shameful 

thing if one commits it and the doer will totally lose his/her face. It is indicated from 

the data that students avert them from employing such expressions to save their self-

face. In this sense, the emotion of the addresser seems to be highly nuanced; there is 

some  sort  of  ambivalence:  on  the  one  hand, he/she  tends  to  be  sincerely  outspoken, 

admitting  their  own  misconducts  or  transgressions;  but,  on  the  other  hand,  the 

evasiveness is obvious that they still tend to maintain themselves as being moral by 

utilizing  euphemisms.    In  fact,  this  may indicate  that  students  did  not  dodge  their 

problem  but  a  way  of  confronting  it. Additionally,  when  mentioning  what  teachers 

have done for the students, compliments are often employed in the texts, which is one 

of the factors of being polite.  

 

4.6.2  Politeness in Addressing 

The data revealed that students used different lexicals to address the receiver.  

 

Table 4.7 Addressing Used by Written Confessions 

 

Addressing Frequency 

尊敬的老师尊敬的老师/宿管老师宿管老师/班主任老师班主任老师Respected  teacher  /dorm 

advisor/class advisor [surname] 

26 

亲爱的亲爱的[surname]老师老师/ Dear teacher [surname] 4 

 

The most popular address term used in addressing is “respected + surname + 

title”.  Universally, there appears the attributive adjective ‘respected’ or ‘dear’ in all 

30 cases of the corpus. There are two possible connotations in the address terms. At 

first place, the confessor tends to show their respect or reverence to the confessee by 

addressing  his/her  title  or  responsibilities  at  work.  Second,  the  communicative 

purpose determines the basic tone in writing the written text. The confessor hopes to 
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seek  forgiveness  and  the  exemption  from punishment  and  to  show  the  confessor’s 

sincerity to adjust one’s future actions and behaviors.   

The  use  of  ‘dear’  is  a  westernized  ritual  in  the  salutation,  which  could  be 

regarded  as  a  fashionable  way  of  addressing.  With  China’s  openness  to  the  outside 

world,  the  linguistic  influence  coming  from the  west  is  titanic,  and  it  gradually 

permeates people’s everyday expressions. When addressing lovers or intimate friends, 

this  way  of  addressing  is  commonly  employed.  That  is  to  say,  the  linguistic  social 

distance between the addresser and the addressee could be shortened when addressing 

someone ‘dear’. Consequently, it might not be so proper in crafting a confession. In 

general,  the  use  of  ‘尊敬zūn  jìng’ or  respected  is  a  way of  showing  respect  and 

decorum. This usage may infer the formality of the foregoing written text.    

The aforementioned analysis displays that some formulaic components reveal 

the  relationship  between  the  writer  and  the  receiver,  which  is  a  bottom-up  and 

asymmetrical relationship.  To some extent, the addressing terms used in the written 

text demonstrate writer’s preference. Most notably, the social status of the writer and 

reader can be indicated through the linguistic clues.  Also, the linguistic devices which 

convey  the  meanings  of  politeness,  respect and  reverence  reflect  the  typicality  of 

language in this specific written genre.  

 

4.6.3  Politeness in the Greeting Move 

The  next  move  of  written  confession  is  the  greetings,  which  is  an  optional 

move  in  the  corpus  of  the  present  study.  Nevertheless,  Chen  (1991  quoted  in  Zhu, 

2005) asserts that “greetings should not be encouraged for official letter writing”. As I 

have  stated  earlier,  an  official  document  is  a  formal  writing  that  may  involve  the 

bottom-up relationship of the sender and the receiver. Although written confession is 

not a real ‘official’ writing genre, the asymmetrical relationship of the two interactants 

determines that it needs to be formal and formulaic. 

Chinese  writers  frequently  use  greetings  that  show  politeness  towards  the 

reader;  specifically,  the  honorific 您/nín  or  you  [H]  augments  the  formality  and 

politeness  of  the  written  texts.  Examining the  data,  20  confessors  similarly  use  the 

‘how  are  you?’  Generally  speaking,  people from  high  context  culture  like  China, 

Korea  and  Japan  tend  to  express  in  an  indirect  and  implicit  way.  Culture  is  another 
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channel to decode meaning in high context culture. Hence, greetings at the beginning 

of writing have become a ritual, which only culture can explain, notwithstanding the 

circumstances  where  greetings  are  unnecessary.  On  the  occasion  of  crafting  a 

confession,  to  greet  the  teacher  or  officer  might  be  a  strategy  of  shortening  the 

distance  between  the  two  communicators  and  creating  a  more  comfortable  floor  to 

start  an  embarrassing  issue.  This  greeting  technique  allows  the  confessor  to 

emotionally get closer to the reader who owns the symbolic power. Moreover, Clyne 

(1991a  quoted  in  Bowe  and  Martin,  2007:  134)  notes  that  deferent  and  honorific 

expressions are evident in East Asian and Middle Eastern students’ writing. Although 

the  research  focus  of  the  expert  is  on  cross  linguistic  variation  in  letter-crafting  it, 

however,  proves  that  distinct  cultural  background  may carry  weight  on  written 

discourse and other ways of communication.   

Nevertheless, the writer uses the technique to present directly the error he or 

she  has  committed.  To  some  extent,  this practice  could  show  the  sincerity  and 

determination of the confessor, avoiding talking in a roundabout way. This technique 

is believed to win the reader’s approval that the confessor has deep recognition of the 

mistakes he or she has committed.   

In Chinese, greetings, like how are you? (您好, nín hǎo), are also known as a 

phatic  talk,  which  is  a  ritual  in  communication  in  certain  cultures.  A  conventional 

greeting seems to be obligatory in some cultures serving the purposes of caring for the 

receiver’s  well-being.   Malinowski  asserts  of  phatic talk  (Coupland  2000  quoted  in 

Jung, 2005) thus: 

 

Are words in phatic communication used primarily to convey meaning, 

the  meaning  which  is  symbolically  theirs?  Certainly  not!  […] A  mere 

phrase of politeness […] fulfills a function to which the meaning of its 

words is almost completely irrelevant. Inquires about health, comments 

on the weather, affirmations of some supremely obvious state of things- 

all such are exchanged, not in order to inform, not in this case to connect 

people to action, certainly not in order to express any thought.  
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Here  a  phatic  talk  does  not  have  substantial  meaning,  however,  it  fulfills  its 

communicative  purposes,  that  is,  it  is  a  way  of  displaying  politeness  and  respect 

towards  the  reader.  Also,  phatic  communication  is  considered  as  a  social  lubricant 

(Eklund  and  Johansson,  2010),  which  has  been  woven  into  the  social  fabric.  The 

greetings are placed before the main body of the written texts to seek solidarity (Jung, 

2005) and to pave the way for a more serious talk: to confess. This phatic talk placed 

at  the  opening  of  the  written  text  could  be  interpreted  as  a  mitigating  device  to  the 

SFTAs. The confessors attempt to apologize and to confess, and this action is assumed 

to threaten the confessor’s positive face. And the writing itself is a manner situating 

the confessor to embarrassment. Accordingly, to salute before presenting the details of 

the confession places the confessor on a comfortable ground.   

In the present study, among thirty cases collected, 14 of them utilized a simple 

phatic talk: how are you? (您好, nín hǎo), which is a typical linguistic device used in 

Chinese writing ritual as well as in other Asian countries such as Korea (Jung, 2005) 

and  Japan  (Abe,  n.d.).  Phatic  talk  was  identified  from  the  greetings  in  the  corpus, 

which  is  distributed  in  two  places:  some  of the  confessors  greeted  the  reader  at  the 

beginning  of  the  text  and  saluted  him/her  at  the  end  of  it,  which  is  in  line  with  the 

writing genre of letters in the Chinese educational context. By contrast, other students 

preferred using the format without any greetings, which is consistent with the writing 

genre of official document writing like applications. In this sense, students employed 

distinctive  strategies  considering  reader’s  expectations.  In  other  words,  students’ 

perception or preference may play a role when crafting this written text.    

 

4.7  Persuasive Strategies 

 

Persuasive orientations used in the present data have been implied. As having 

mentioned  that  socio-cultural  knowledge of  the  specific  context  could  be  an 

indisputable parameter to examine the communicative purpose of written confession 

and  to  identify  it  as  a  genre.  According  to  the  data,  the  persuasive  approach  of 

‘pathos’ and emotional approach (qíng 情) (Zhu, 2005) are particularly stressed. Zhu 

(2005) hints that formal business writing in the Chinese context is emotion oriented. 

In  the  present  study,  the  writers  were  found  to  utilize the  mixture  of  emotional 
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approach and ‘logos’ or logic (lǐ理) to convince the reader. The corpus showed that 

the confessors employed mainly the emotional and logic approaches to win over the 

receiver in the written interaction, which is in line with the research findings of Zhu 

(2005) in 2.7. The polite protocol identified in the corpus and the linguistic features 

stated in the preceding paragraphs proved that the background tone of achieving the 

communicative purpose is to use emotion along with logic in the fabric of the text. As 

I  mentioned  earlier,  indirectness  and politeness  are  revealed  in  the  corpus. 

Nevertheless,  only  part  of  the  data  shows  the  indirectness  by  employing  greeting 

strategy. It is worthwhile to  state  that  politeness  is  decoded throughout all the texts. 

Directness  in  the  texts  (without  greeting  move)  might  prove  that  audience 

expectations determine the rhetorical strategies employed.  

The  Chinese  culture  and  those  of  other  countries  like  Korea,  Japan,  etc.  is 

linked  with  high  context  culture  or  collectivistic  culture.  In  high  context  culture, 

“much  of  the  meaning  of  communication  is  indirect  and  implicit”  (Lane,  2010).  In 

this respect, the confessors employ two divergent strategies to convey their meanings 

in  this  written  communication:  1)  the  expression  of  greetings  with  honorifics  at  the 

beginning of the written texts; and 2) the omission of utilizing greetings, but pronoun 

honorific is still pervasive in the written texts.  The two distinctive rhetoric strategies 

serve  different  functions.  The  former  tends  to  seek  closeness  to  the  confessee, 

whereas the latter prefers to come straight to the point to confess their misconduct. 

Interestingly, punctuations were used by the writers to reveal specific purposes. 

Exclamation  mark  is  used  in  almost  all  cases  in  the  data,  which  implies  the  strong 

feeling of the confessors towards their misconduct. It needs to be pointed out that the 

locations of the punctuation are: 1) at the end of the greetings (您好！/nín hǎo!/ you 

[H] well!/how are you!); 2) at the end of exclamatory sentences and other sentences; 

and 3) after polite closing (敬礼！/jìng lǐ/ salute). Using an exclamation mark in the 

greeting  move  and  closing  move  could  indicate  that  the  writer  attempted  to  show 

politeness to the reader. 

Logic (lǐ理) in Chinese is a principle for order and knowledge while writing. 

Directed  by  the  principle,  a  piece  of writing  should  be  reasonable.  A  “reasoned 

discourse” (O’Keefe, n.d.) is more likely to convice people in either written or spoken 

interaction. 
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Syntactically, some structures were found which students use repeatedly in the 

corpus. The structure of although (虽然, suī rán); however (但是, dàn shì), which is 

often shortened as however (但是, dàn shì; 然而, rán ér) is found with high frequency, 

and there are overall 18 exemplars in the data.  

 

虽然全班同学都安全返回，但是我私自决定的责任是不能推卸的suī 

rán quán bān tóng xué dōu ān quán fǎn huí ，dàn shì wǒ sī zì jué dìng de 

zé rèn shì bù néng tuī xiè de. Although all classmates return safe, but wo 

private  decide  responsibility  can not  pass.  Although  all  classmates 

returned safely, I should not pass the buck. 

   

(学校）一再强调全校同学不得旷课，但是我还明知故犯  (xué  xiào  yī 

zài qiáng diào quán xiào tóng xué bù dé kuàng kè, dàn shì wǒ hái míng 

zhī  gù  fàn. (school)  repeated  emphasize  all  students  no  truancy,  but  I 

violate knowingly. Although school authority has repeatedly emphasized 

that truancy is forbidden, I knowingly violated it.  

 

As shown from the above examples, a sentence pattern recurred in the corpus, 

which hints that the confessors tend to show some logic between the lines.  

More linguistic signals have been identified, showing the logic to persuade the 

receiver in the communication.  

 

为此我向您承诺，以后不再旷课 

wéi cǐ wǒ xiàng nín chéng nuò ，yǐ hòu bú zài kuàng kè 

so I promise, no absence 

so I promise you that I wii not be absent again in the class.  

为此，我恳切的向您保证 

wéi cǐ ，wǒ kěn qiē de xiàng nín bǎo zhèng 

therefore，I sincerely you [H] promise 

therefore, I promise to you with sincerity  
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The examples showed that the student has used some logic in the texts in order 

to narrate or to explain as reasonably as possible to convince the receiver in hope of 

obtaining forgiveness.  

  

4.8  Interpersonal Referentiality 

 

In the data, the interpersonal relationship between writer and receiver is explicit. 

The  I/you  [H]  is  predominantly  marked  in  all  the  written  texts. In  this  point,  the 

identity of the two interactants and certain social distance were revealed. It is obvious 

that there is asymmetrical power between them. Most importantly, the social identity 

of students is established through the use of language. To some extent, this linguistic 

representation  is  a  convention  in  the  context,  which  is  controlled  by  the  institution 

rather than the individual.  The interpersonal referentiality used in written confession 

is a social code (Thomas, et al., 2004). Also, the address of teacher (老师, lǎoshī) was 

repeatedly used accompanying a commendatory tone in all texts.  

 

4.9  Conclusion  

 

As  shown  in  the  above  analysis  of  rhetorical  moves  and  structures,  the  most 

salient  features  of  written  confessions  are:  1)  confessors  used  different  strategies  to 

put  across  their  meanings.  Greeting  and  honorifics  as  constructs  of  politeness  have 

been found predominant based on the corpus. This is due to the fact that the writers 

considered  differently  the  expectations  of  the  receiver;  and  culture  influence  was 

another determinant; 2) persuasive orientations are also factors that could explain this 

linguistic  phenomenon.  In  the  data,  students  universally  utilized  both  ‘emotion’  (情, 

qíng) and ‘logic’ (理, lǐ ), which is ‘pathos’ and ‘logos’ in western rhetoric theory, to 

convince the reader and fulfill the task of obtaining forgiveness from them; 3) some 

syntactic  properties  were  also  identified  as  the  writers  attempted  to  display  their 

emotions  towards  what  they  had  already  committed.  Moreover,  some  of  the  lexicos 

were  found  as  rhetoric  device  to  show  reasonableness  in  the  written  interaction.  In 

addition,  some  typical  and  highly  frequent  lexis  appeared  in  the  data.  To  sum  up, 

written confessions have actually recurrent and stable rhetorical move structures and 

typical lexico-grammatical features.  



 

CHAPTER 5 

 

DISCUSSION AND CONCLUSION 

 

The  ultimate  goal  of  the  present  study is  to  unravel  possible  recurrent 

rhetorical  structural  moves  within  written confessions  so  as  to  identify  them  as  a 

genre.  In  furtherance  of  this,  the  text  internal  properties  were  examined  aiming  to 

reveal the discourse features of the written texts. The findings elucidated in chapter 4 

will be summarized and discussed in this chapter in order to answer the three research 

questions posed previously.  

This chapter constitutes four sections. A précis of the study and its findings is 

to  be  laid  out.  The  second  section  contains  a  discussion  of  the  research  findings  in 

response to the three research questions. Subsequently, the third section is intended to 

present  the  significance  and  the  limitations of  the  study.  Finally,  some  recommendations 

are provided for future research in the last section.  

         

5.1  A Précis of the Study and Its Findings 

  

In  response  to  the  analysis  in  the  present  study,  it  has  been  decoded  that  a 

rhetorical  move  structure  recurs  in  written  confessions  (as  shown  in  Figure  5.1). 

Students actually follow the structure while crafting this written text type. Based on 

the research findings, a ten-move rhetorical structure was elicited to describe the text 

external  features  of  the  written  documents.  The  formation  of  written  confession  is 

shaped by the communicative purposes with the knowledge students possess.  
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Figure 5.1  Model of Rhetorical Moves in Written Confession 
  

Genre analysis is an approach of investigating both macro and micro levels of 

stretches  of  language,  which  has  been  an  established  research  convention.  The 

approach  seeks  to  achieve  a  deeper  description  and  explanation  (Bhatia,  1993)  of 

certain  written  texts  in  a  way  which  is  believed  to  be  a  more  integrated  analysis  of 

language  in  use.  The  demonstration  of  move  structure  of  written  confessions  is 

without  doubt  a  text  external  description.  On  the  basis  of  the  rhetorical  structure 

elicited by the present study, students tended to confess what they had committed. It is 

interesting to note that students have employed two distinctive rhetorical strategies to 

convey  their  meaning  in  the  written  communication:  some  of  them  have  employed 

letter  writing  style  with  greeting  and  closing  saluation, whereas  others  have  used 

official document writing genre. By and large, receivers’ expectations play a pivotal 

part in the craft of written confession.  

Owing  to  the  communicative  purposes  the text  tends  to  accomplish,  written 

confessions  are  used  as  a  mediating  tool  for  students  seeking  forgiveness  or 

exemption from punishment by teachers as well as school authorities. Some of them 

Model of Rhetorical Moves in Written Confession 
 

1. Greeting /without greeting 

2. Stating the violation committed 

3. Acknowledging the misconduct 

4. Narrating briefly the misconduct 

5. Expressing attitude or feeling towards the misconduct 

6. Stating consequences if recommit the misconduct 

7. Asking for forgiveness 

8. Promising of self-correction in future actions 

9. Closing salutation/without salutation 
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have  chosen  to  be  indirect  by  borrowing  from  the  genre  colony  of  letters  (Bhatia, 

1993), whereas others have made attempts to borrow from official document writing 

convention,  which  students  consider  as  more  formal  and  serious  and,  thus,  more 

proper towards the issue involved in the written interaction.   

A textual analysis is also critical in order to fulfill the generic description of 

written confession. Results drawn from the present study have showcased that there 

are  highly  typical  lexico-grammatical  features  within  the  written  text  type.  The 

parameters utilized in the research for the text internal analysis are: 1) the concepts of 

politeness  and  face  developed by  Gu  (1990)  in  allusion  to  the  specific  Chinese 

context,  which  were  originally  proposed  by  Brown  and  Levinson  (1987)  and  Leech 

(1983)  as  a  universal  law  of  language;  2)  the  theory  of  language  and  power;  3)  the 

cultural context; and 4) the Chinese linguistical and grammatical measurements. The 

results  have  manifested  some  discourse  features  in  the  written  texts.  For  one  thing, 

politeness is found predominant in written texts. In other words, politeness functions 

as  the  main  tone  when  students  elaborate  the  confessions.  For  another,  institutional 

power  or  symbolic  power,  to a  great  extent,  determines  the  formation  of  the  genre, 

which has long been a cultural tradition underneath the Chinese context. In addition, 

regarding  the  lexico-grammatical  features,  the  texts  have  displayed  lexicos  and 

sentence  patterns  that  are  highly  frequent. Written  confessions  are,  to  a  large  part, 

linguistic  representations  strictly  restrained  by  the  cultural  tradition  that  envelope 

students.   

    

5.2  Discussion of Research Questions 

 

Before  the  discussion  of  the  research  questions,  it  is  necessary  to  present  a 

summary of the identification of written confessions in reference to the genre theory 

employed,  i.e.  Swales  (1990)  and  Bhatia  (1993),  which  are  seen  as  the  main 

theoretical  support  of the  present  research.  Swales (1990)  has  proposed  propensities 

and a working definition of genre to identify unfamiliar genres.  

Initially,  according  to  the  research findings,  written  confessions  have  their 

specific  communicative  purposes,  by  which confessors  attempt  to  confess  the 

violations committed in search of forgiveness and exemption from punishment. Then, 
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individuals  of  the  discourse  community  share  some  generic  knowledge.  In  the 

Chinese context, as mentioned previously, written confessions are a “known secret”; 

that is, everybody knows it but nobody discusses it publicly in order to save the face 

of  others,  although  it  is  a highly  conventionalized  way of  written  communication. 

Written  confessions  are  not  a  non-academic  genre,  albeit  they  appear  in  tertiary 

education.  It  depends  on  the  language  ability  the  confessors  have  but  not  their 

possession  of  academic  expertise,  solely because  this  cultural  product  is  not  an 

academic  genre  either.  Rather,  it  is  a  marginalized  genre  existing  in  educational 

settings of the Chinese context. In this respect, written confession as a genre could not 

meet  all  the  propensities proposed  by  Swales  (1990). Cultural  tradition  and  the 

context, to a large part, determine students in selecting content and style when writing 

confessions.  In  this  specific  written  interaction,  the  intended  audience  is  university 

teachers  or  school  authorities.  The  expectation  of  the  intended  audience  to  a  great 

extent dominates the formation of this cultural product. The present study has found 

out that written confessions have actually co-occurrence pattern and typical rhetorical 

and lexico-grammatical features, which matches exactly the prerequisites of a genre.  

Fundamentally, the current study attempts to answer three questions.  The first 

research question is: what are the moves and steps of written confessions in China’s 

tertiary  education?  According  to  the  findings  from  investigating  the  corpus  in  the 

present  research,  written  confessions  have highly  stable  rhetorical  move  patterns 

because  of  the  special  communicative  purposes  the  writers  aim  to  achieve.  Students 

employed two rhetorical strategies by borrowing genres from other colonies regarding 

the expectations of the receiver. For one thing, students employed epistolary style of 

writing  with  greeting  ( /  nín  hǎo/you  well/  how  are  you  [H]?)  and  closing 

salutation ( / cǐzhì jìnglǐ/salute/yours respectfully). In this sense, politeness, 

specifically respectfulness, has been focused. By so doing, a more comfortable ground 

might  be  established  and  the  identity of  interpersonal  relationship  has  been 

constructed  so  as  to  win  over  the  receiver.  Other  students  preferred  drawing  from 

common  official  document  writing,  where  greeting  and  closing  salutation  are 

discarded. On this point, students might believe that directness and formality appeal 

more to the receiver. 
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Regarding  the  second  research  question –  what  are  the  salient  linguistic 

features of the written documents? – the texts in the current study have been explored 

by  using  the  textual  analytical  method  to  realize  one  step further  the  generic 

description. In actuality, there are some typical lexico-grammatical features in written 

confessions.  Lexically,  some  highly  frequent  lexis  have  been  decoded.  Firstly,  the 

adverb  of  degree  is  a  linguistic  device conveying  the  meaning  of  utmost  emotions 

(Lü, 1984 quoted in Tuo, 2008). Secondly, the use of sentence final particles as aspect 

marker  ( /le)  was  pervasive,  which  revealed  that  the  perfect  tense  was  used 

pronominally in the texts, expressing students’ emotion or attitude of remorsefulness 

towards what they have committed. This finding is consistent with previous research. 

In consideration of the linguistic devices used in written texts in the research field of 

ESP and EAP, Hyland and Milton (1997) have conducted an investigation on hedging 

in  academic  genres.  Other  researchers,  for  example,  Biber  and  Finegan  (1994)  have 

examined negation and the use of passive voice in written texts. Syntactically, some 

of  the  sentence  patterns  were  also  found  to  recur  in  the  corpus,  showcasing  that 

students attempted to show their logic as a mode of persuasion so as to achieve their 

ultimate goal. On the whole, written confessions are emotional in tone due to the fact 

that  the  confessors  have  committed  violations  against  the  school  norms  of  conduct. 

Thus, they may face punishment from the school authorities. Therefore, politeness is 

one of the ineluctible rudiments while crafting the confession. This linguistic signal is 

closely  interrelated  with  the  cultural  traits,  as  portrayed  in 2.10  in  the  chapter  on 

literature review.  

Finally, the last research question posed – what are the possible factors in the 

specific context that influence the constructs of the genre? By exploring the Chinese 

context,  it  is  noted  that socio-cultural  factors  are  an  inseparable  determinant  in 

describing written confession. In the first place, historically and ideologically, China 

is a highly stratified society, where norms of conduct had been a social convention to 

restrict  people’s  behaviors  and  actions.  Even  in  the  new  millennium  where  China 

seems to embrace modernity, the impact from ancient tradition remains enormous. On 

the other hand, the issuance of edict of self-blame provides a trace to dig deeper into 

the  written  texts  in  seeking  evidence  for the  generic  description.  Indeed,  written 

confessions are a cultural by-product  and  heritage  from  ancient  history  and  they  are 

highly conventionalized in the discourse community.   
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5.3  Limitations of the Study 

 

English has been developed into a world language and plays an important role 

in  academia.  Basically,  genre  analysis  caters  to  English  pedagogy,  specifically, 

English  for  Specific  Purposes  (ESP)  and English  for  Academic  Purposes  (EAP). 

Nevertheless, apart from these aforementioned purposes, there are genres in cultures 

that are scarcely known to the general public. Specifically, written confessions are one 

of the exemplars. Functionally, written confessions are not an academic genre; they do 

not  have  any  pedagogical  significance.  This  genre  is  only  a  product  of  a  specific 

socio-cultural context and a representative of cross-cultural variations. And it is more 

of  a  social  convention  for  all  Chinese  people,  while  it  has  definitely  some  fixed 

structures.  Furthermore,  this  present  study  delves  into  merely  written  confessions  in 

tertiary  education,  thus,  this  practice  may  not  be  the  same  in  other  professional 

settings.  As  mentioned  earlier,  written  confession  is  a  genre  that  prevails  in  the 

Chinese context. More narrowly, this study focuses only on the written document in 

the realm of student-teacher interaction.  

In  addition,  the  research  mainly  employed  a  qualitative  research  method. 

While  data  have  been  collected  and  the  analysis  has  been  data-based,  it  might  be 

difficult  to  reach  quantitative  conclusions  because  the  data  collected  is  not  large 

enough. Thirty cases could not reach the representativeness (Biber, 1993) of a corpus 

in  terms  of  thoroughly  analyzing  stretches  of  language.  In  accordance  with  the 

qualitative bias of the research method, the analysis has been manually decoded. 

 

5.4  Recommendations for Future Studies 

 

The  present  study  has  solely  investigated  written  confessions  in  Chinese 

tertiary education. The same genres in other settings apart from institutions of higher 

education have not been touched upon. There may exist variations in other settings; 

thus, it will be interesting to unfold the similarities and differences of the variations 

within the same genre colony. The present research could possibly be a modest spur 

for more investigations on generic variations aside from the one in tertiary education.  
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Moreover, it needs to be pointed out that the Chinese language has been in use 

not only in mainland China, but also in the Diaspora, in Singapore, Taiwan, and other 

parts  of  the  world  where  Chinese  people  have  relocated  and  traditional  Chinese  has 

been  used.  It  might  be  worthy  to  explore written  confessions  based  on  genre  theory 

through the prism of ethnographical perspectives in these places.  
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APPENDIX 

 

Unit    Text   Moves 

1 ×  

Zunjing de [surname] laoshi 

Respected de Teacher [surname] 

Opening salutations 

2 

 

Qing  nin  jieshou  wo  de  jiantao. Cici  lanqiu  bisai  zhong  wodui 

meiyou qude haochengji yu wo de shiwu you henda de guanxi. 

Please  you  [H]  accept  my  confession.  This  basketball    match  in 

my  team  no  achieve  good  performance  my  de  mistake  great  de 

connection. 

Please accept my confession. Our team failed in the basketball 

match,  and  there  is  great  connection  with  my  personal 

performance in the match. 

Acknowledging the misconduct 

committed 

3 

 

Shouxian  wo  shi  yidui  zhi  zhang  ,  pingshi  xunlian  wo  jingchang 

qingjia, meiyou zhongshi xunlian de zhongyaoxing, zheyang shide 

zhenge duiwu hen huansan de bufen yuanyin. 

Firstly  I  am  team  captain,  I  training  I  often  ask  for  leave,  no 

emphasiz  training  de  importance,  this  make  whole  team 

disintegrate partly reason 

Firstly,  as  the  team  captain,  I  often  asked  for  leave  while 

training.  And  I  did  not  pay  attention  to  daily  practice. 

Therefore,  this  partly  made  the  spirit  of  the  whole  team 

disintegrate 

 

Lingwai, wo zirenwei ziji qiuji hengao, guer qingdi,    zai cici de 

bisai dangzhong lianshi de duoge toulan defen de hao jihui. 

Secondly,  I  myself  praise  skills high,  so look  down  upon  enemy. 

In this match lose de shooting score many good opportunity 

Secondly, I am too proud of having high-level skills, so I look 

down  upon  my  opponents.  And  I lost  many  opportunities  to 

score goals. 

Narrating the story 

 

 

Taking responsibility 
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Unit    Text   Moves 

 Nin zuowei wo de laoshi ji jiaolian lvci gei wo anshi, danshi wo 

haishi  lvjiaobugai,  yizhiyu  jintian  women  de  duiwu  canbai,  gufu 

de nin de qiwang ye gei zhengge xuexiao mo de hei. 

You [H] as i de teacher and coach many time suggestion, but I still 

[idiom]  turn  deaf  ear  to  your  repeated  suggestion  and  refuse  to 

mend    my  way.  Cause  today  we de  team  crushing  defeat.  let 

down you de expectation and school shame 

As both my teacher and coach, you [H] have already given me 

suggestions,  but  I  turned  a  deaf  ear  to  them  and  refused  to 

mend  my ways.  And  I  am  the one who  brought  shame  to  the 

team and the school as a result of our team’s crushing defeat.   

 

Saihou  nin  meiyou  zeguai  wo,  danshi  wo  ziji  yishi  dao  zheci 

shibai you wo buketuixie de zeren. 

Match after you [H] no blame me, but I myself realize this defeat I 

have inescapable de responsibility 

After  the  match,  you  [H]  did  not  blame  me,  but  I  felt  that  I 

cannot escape responsibility for this defeat. 

 

4 

 

Yinci  xiangnin  chengshang  zhefen  jiancha,  bin  chengnuo  jinhou 

yiding  nuli  canjia  xunlian,  guwu duiyuanmen  de  shiqi,  zhengqu 

xiayici  bisai  dachu womendui  de  jingshen,  nadao  jiangpai,  wo 

xiwang dedao laoshi de zhichi 

Therefore for you [H] submit this confession, and promise future 

sure  try  participate  training,  boost  team  member  de  morale,  try 

next match our team spirit, win medal. I hope teacher support.   

Therefore, I submit this confession to you [H], and promise to 

try my best to participate in the daily training and to boost the 

morale  among  team  members  in  hope  of  winning  a  medal  in 

the next tournament.    I still hope you [H] would support me. 

Promising of self-correction in 

future actions 

5  Signature of the confessor (manually) Signature   
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